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EDUCATION:
REPORTS OF INSPECTORS OF SCHOOLS.

[In Continuation of E.-1b, 1890.]

Presented to both Houses of the General Assembly by Command of His Excellency.

AUCKLAND.
gIB Auckland, 30th January, 1891.

We have the honour to present our report for the year 1890.
Two hundred and sixty schools have been examined in standards, and two hundred and fifty-

four have been inspected.
The percentage of passes in standards is 45-2 ; the percentage of failures is 197. These

numbers are almost identical with those of last year. Forty-two schools have been reported as
"unsatisfactory," "poor," or "bad," as against thirteen so reported in 1889. Hence it appears
that about 80 per cent, of the scholars who ought to have passed from a lower to a higher standard
did so pass, and that about 84 per cent, of the schools examined are in a state varying from satis-
factory to excellent.

We attribute the poor results in some of the schools reported as unsatisfactory to thefrequent
change of teachers. While this is, perhaps, unavoidable, we cannot refrain from expressing our
opinion that it militates greatly against the success of a school as shown at the annual exami-
nation.

Inestimating the work of any school we have not relied altogether on percentage of failures,
passes, or marks. Our judgment in this matter has been modified to a considerable extentby the
character of the work donein the several classes, the degree of proficiency in the higher as well as
in the lower classes, and the general tone and discipline of the school.

The recent addition to the staff of Inspectors has enabled us this year to pay far more visits of
inspection than it has been possible to do heretofore. We find the method of teaching in most
cases satisfactory, though sometimes marred in the application. We have no desire to impose a
stereotyped style of teaching upon our teachers. We expect no one to work in chains. At the
same time we shall certainly continue to exercise our undoubted right of criticizing those methods
which we believe to be faulty. Teachers may rest assured that any originality on their part which
tends to cultivate the minds of their pupils, and to foster in them a taste for knowledge, will meet
with our most cordial approval.

In our last report we remarked on the success with which the small country schools were
taught when under the charge of female teachers. We are glad to see that others are of the same
opinion. The Otago Inspectors, in their report for 1889, say : " The practice of appointing females
as head teachers in many of the smaller rural schools is working well. Female teachers do not
move from school to school so frequently as males, and, on the whole, they conduct schools of this
class decidedlybetter than most of the male teachers who fill such positions."

We have had on several occasions to report on the want of care with which the school records
required by the Education Department are kept. It is necessary to remind teachers that neglect
in this matter is deserving of the most severe censure.

Beading. In some parts of the district reading has improved; in others the same faults to
which attention has so often been called recur. Too little time seems to be devoted to this subject.
Teachers, in many instances, do not teach reading ; they hear it. The scholars are not trainedto
break up sentences into phrases ; tbe relative importance of the stops receives but little attention ;
and the meaning of the words in the text is often explained not in an easy familiar manner, but
by a reference to the list of definitions, often mere synonyms, at the end of the lesson. It would
be an advantageif two sets of reading-books were used in the lower classes. Teacherscomplain,
with some justice, of the great difference as regards difficulty that exists between thereading-book
of Standard IV. and that of Standard V.
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Whiting.—Generally speaking the writing in the copybooks is good. There are still,however,
a few teachers who think that it is of no consequence how their pupils write in the exercise-books.
It does not seem to occur to them that to permit careless writing in the latter tends to destroy
whatever good they have done at the writing-lesson in the former.

Spelling.—A large number of scholars continue to fail in spelling. The test imposed is not a
difficult one; we do not go out of our way to find perplexing words, those in the reading-book in use
are given from dictation, and a liberal margin is allowed for errors, unless of the most flagrant
character. We believe, if more time and attention were given to reading, and to the strict correction
of transcription and work in exercise-books, we should soon cease to complain of the poor work
shown in this subject.

Arithmetic. —Here we see the most improvement. The problem work has been much better
done this year. It is remarkable, however, that the absolute accuracy so essential to the simple
commercial rules should be wanting in "bills of parcels" in Standard IV. We recommend
teachers not to resort to arithmetic-books for examples, but to make them : there can be no'
difficulty infinding apropermodel; a storekeeper'sbillis not a unique document. Mentalarithmetic
does not receive 'sufficient attention ; it is not the committing to memoryrules and formulae for
quick calculation that .is required, but rather that the scholars should be practised in the art of
solving, without apencil, arithmetical questions not involving long processes.

Geammar and Composition.—Formal grammar is on the whole fairly well taught in most of
the schools. More attention should be given to the inflection of words, especially in StandardIV.
If teachers would adopt a more scientific method of teaching this subject, and rely less on giving
their pupils exact definitions from text-books, we believe we should have little cause of complaint.
Composition, though very generally practised, is seldom systematically taught. At least one lesson
per week should be given on the essentials of composition, the proper methods of beginning and
ending differentkinds of letters, and on the arrangement of the subject-matter into sentences and
paragraphs. Elegance of diction can of course hardly be expected, but there is no reason why
even young scholars should not be trained to express themselves with clearness and propriety.

Geogeaphy.' But little progress has been made in the mathematical and physical branches of
this subject. In Standard V. especially, we notice that the scholars have littlereal knowledge of
the phenomena of day and night and the seasons. Each school should be provided with a globe.
Map-drawing has been fairly well done, though, as a rule, too many names of places are inserted;
leadingfeatures only are required. In StandardVI. more prominence should be given to a know-
ledge of theBritish possessions. The natural products of our own colonies should be particularly
noticed when teachingthe distribution of plants.

Deawing. We have noticed some improvement in mechanical and mathematical drawing.
Freehand and model drawing have not been taught with so much success. We suggest to teachers
that, in teaching solid geometrical drawing, models as well as copies should be used.

Class and Additional Subjects.—ln most of the larger schools this portion of the syllabus
of instruction receives a fair share of attention. In small and half-time schools, as might be
expected, it is somewhat neglected in favour of the " pass-subjects." Generally speaking,
elementary science has been more successfully taught than in former years. The classes are
usually examined orally, Standard IV. to Standard VI. being frequently grouped for the purpose.
We have observed, in too many instances, that the answers are given by a very small portion of the
scholars. This shows that sufficient care is not taken, when giving a lesson, to arouseand stimulate
the interest of every one in the class under instruction. The alternative programmes of instruction
in elementary science prepared with the valuable assistance of Professors Thomas and Brown
ought to remove any doubts in the minds of teachers as to the extent to which instruction in
science should be given in our schools. We cannot speak favourably of the work done in object-
lessons. Most teachers seem to utterly misunderstand, or purposely to neglect, the true scope of
these lessons. Properly given, they afford a most valuable means of training the reasoning and
perceptive faculties of children :as they are usually given they are simply worthless. We recom-
mend head teachers to pay some attention to this when instructing their pupil-teachers. The
" notes of lessons " sent in by the latter at their recent examinationshowed how littleheed had
been "iven to this part of their educational course. It is a pity that the pieces of poetry usually
learned by the scholars for recitation are not of a higher order of merit. Teachers are not com-
pelledto take them from the reading-book. The children generally repeat their lines accurately
enough. If better pieces were selected perhaps something more might be done : they might learn
to recite with taste, feeling, and expression. Military drill and calisthenics are taught efficiently in
the larger schools; in the smaller schools, in most cases, calisthenics only are taught. Singing is
taughtIn the larger schools wherever the teachers are competent. Needlework is taught wherever
there is a female teacher.

The schools in the Auckland District continue to merit favourable mention for discipline,
general tone, and behaviour of the scholars.

We append a summary of results for each school and for the whole district.
We have, &c,

John S. Goodwin,
Walter Henry Aieey, 8.A., t ,
James C. Dickinson, 'Inspectors.
Eichaed Crowe,

The Chairman, Board of Education, Auckland.
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Summary of Results for the Whole District.

TAKANAKI.
Sib,— Education Office, New Plymouth, 9th February, 1891.

I have the honour to submit my report on the schools of the district for the year ending
the 31st December, 1890.

I have again to report that the schools have been inspected and examined as required by the
regulations. It has been the practice to begin the examinations as late as the beginning of October
in order to give the fullest time for preparation. Now, however, owingto the increasing number of
schools and the time required in travelling to overtake them, it is imperative that this work must
be begun at a much earlier date. In doing so, I purpose making a change in the order of each
school's examination, experience having conclusively shown me that it will be a very beneficial
one, though it will to some slight extent lessen the timefor preparation of a few schools during the
present year. In bush schools, under present arrangements, the eldest scholars, being required at
home for farm or dairy work, attend very irregularly for a time before the examination, and are, as
a rule, withdrawn from school after it takes place for the remaining portion of the quarter. A
reference to the quarterly returns for December in past years will show this to be the case. I trust
the change will lessen the irregularity. Bad weather and sickness in several parts of the district
delayed the examinations, and I was compelled to carry on the work at Tarata, Tariki Boad, and
Kaimata Road after the date on which the schools closed for the holidays, that the whole might be
completed. On a previous attempt to visit these schools I had to return to town, as the weather
was bad and theroads blocked by landslips.

* * * * * *I again refer to the disadvantages under which the staff at the Central School labours, arising
from the school being conducted in two separate buildings at a distance from each other. ]f
economy in working and the best results from the organization of the school are considered, then
provision should be made for accommodating all the classes at the larger building. The allocation
of this year's buildinggrant willprovide for increased space at Okato, where the enlargement made
about three years ago has been found insufficient for the present attendance. This has been the
most pressing want. Several residences, also, are urgently wanted in districts where a difficulty
exists in providing lodgings for the teacher. In one case the teacher travels daily aboutfourteen
miles between his home and the school. Four of the largest school buildings are badly in need of
painting.

Several of the residences, gardens, and grounds about the school buildings are exceedingly well
looked after. Lepperton, Inglewood, Tikorangi, Oakura, and Tataraimakaare worthy of mention.
The schools also at these and several other places are not overlooked.' A littlepersonal effort from
some teachersis, however, needed in arranging and keeping the apparatus of the school in order,
cleaning out their school cupboards, fireplaces, and mantelshelves, which at inspection visit were in
a number of cases neitherpresentable nor creditable.

At the pupil-teachers' examination, twenty were examined in their classified grades. Three
completed their period of apprenticeship, two of whom have been promoted ; the other, a promising
and trustworthy teacher, received an appointment in the Wanganui District, where the better
monetary inducement is likely to draw the best of our young teachers, if theBoard does not give
them greaterencouragementto remain. Very few males offer as candidates; at present there are
only three engaged in the district. The scale of payments is not liberalenough to induce them to
enter the profession. The total allowance for a course of four years is but a trifle better than that
of a telegraph messengerfor the like period.

Considerable trouble and interruption of the school work arises yearly from the frequent
changes of teachers, chiefly among those in charge of schools. No less than twenty-onechanges
of this class have taken place during the past year. The smaller schools aremostly affected. The
worst case is that of the Dpper Mangorei School, which has had no less than seven teachers within
the past seven years. What results cau be expected from such a school? The settlers, generally,
are opposed to the schoolsbeing kept closed when a change takes place ; consequently a temporary
appointment, which in some cases has become permanent in character, has to be made. From
several of such, the scholars have suffered by the bad methods of instruction, and the indifferent

Classes,
Average Age

of those
that passed.

Presented. Absent. Excepted. Failed. Passed.

Yrs. mos.
Above Standard VI.
Standard VI.

V.
IV.
III.
II.
I.

Preparatory...

86
633

1,547
2,624
3,124
3,201
3,012
8,176

35
104
178
168
160
117

32
99

154
198
179
85

184

' 527
624
611
352
202

"
382
817

1,668
2,147
2,510
2,608

14 3
13 3
12 5
11 6
10 4
9 2

Totals 22,403 762 747 2,500 10,132

* Mean of average age, 11 years 10 months.
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scholarship of those who, untrained, make shipwreck of the school in gaining for themselves a
notion of the art of teaching. Again, these appointments require special monetary consideration,
therefore the mischief is done at an increased expenditure. The experienceof the past year or two
points to the fact that the salaries paid to the teachers of these schools will not command the
services of qualified persons. How many schools have been advertised during that time for which
no eligible applications werereceived !

:;: * * >j: * *The average attendance for the year is again lower than last year's. I have noticed with
regret that in several districts but little, if any, effort is made to improve or maintain it. From
the returns to hand from thirty-four schools, 399 scholars had failed to make the minimum attend-
ance for the last quarter of the year. The excepted number, also, shows a higher return.

Including the attendance at the Carrington Eoad and the Kaimata Eoad Schools, not shown in
Table No. 2, the number presented, 2,658, exceeds last year's presentations by 105. The roll-
number, however, for the September quarter was still higher; thereturns were 2,701. The average
yearly increase for the past seven years is 84. Both the absent and the excepted numbers are
again higher, the first by 5 and the latter by 13. The percentage of attendance of those presented
in standards on the examination-day has been increasing yearly. It has now reached 97 per cent.,
or 6 per cent, higher than that of 1889. It is very gratifying to know that the severe weather did
not lessen the interest of my young friends in their examination. The other percentages for the
yearfollow in table form to allow of comparison :—

In five schools the percentage of failures did notreach 10 per cent.; in twelve, 20 per cent.; in
eight, 30 per cent.; in six, 40 per cent.; in five, 50per cent.; and the remaining two were respectively
64 per cent, and 65 per cent. From the foregoing it will be seen that in twenty-five schools the
percentageranged from no failures (in three schools) to 30 per cent. In four others, ranging from
30 to 40 per cent., the year's preparation was interrupted by the change of the head teacher in
each case; also in the remaining thirteen seven changes of a like character occurred. Deducting
the results obtained in the seven schools where the teaching has been either exceedingly bad or
hindered by changes, the percentage of failures for the district would fall to 20 per cent. Now
that the district is well provided with school buildings, I trust that the Board willremove thechief
hindrance which prevents the appointment of efficient and trustworthy teachers, especially to the
smaller schools. I allude to the low salaries, which compare unfavourably with those of other
Boards.

Beading is slowly but surely improving; in several schools its changed character was very
decided. I have good reason to believe that a fair number of your teachers are now7 working
zealously in raising tPiis subject above the merely mechanicaleffort which had been the standard of
past years. The introduction of new primers for use in the preparatory classes is a success, and I
am nowin a position to form a good estimate of what I can reasonably expect in future. Both in
town and country schools where the classification was good the reading was easy and well
emphasized. Where it was bad, notes were taken, so that a repetition at the coining inspection
will compel me to fill up a new classification schedule, which will be adhered to at the examination
visit. The new Eeader for Standard I. will need careful treatment; the teacher will do well in
giving extra assistance and supervision in schools where this class is under a pupil-teacher or an
assistant. Fluency alone will not make the pass. I would again, also, remind teachers of the
great value of good recitation, because of its effect in rousing the feelings and inciting the scholar to
acquire a good style. The subject, itself, however,ought to be removedfrom the "additional " class,
and grouped with reading for a pass in the senior standards. With some teachers the subject is
treated as mere memory work, their efforts going as far as the preparation by each class of a few
stanzas of verse a week or so before the school examination.

Of spelling, I can only repeat what has already been said in last year's report. The subject is,
with few exceptions, well taught. The experience of the year will, however, dictate the need of the
preparation of the whole text-book in StandardV., instead of a portion merely. The methods of
its instruction arenow well established, and, excepting in the case of teachers well acquainted with
them, advice is rarely required.

Class failures in the arithmetic of Standard 11. occurred in a few instances, but in this, as well
as the other standards, the work was decidedly better than formerly. The making-out of ordinary
receipts seemed to be a foreign idea in Standard IV. in a pretty large number of the schools.
Where the usual invoice form was the only stock article, some rather questionable attempts in
controlling the use of "Bought of" and "Dr. to" were handed in. The making-out of receipt
forms should be intelligently taught by various illustrations, and the scholars afterwards required
to give them frequently, covering some imagined sale. Every receipt ought to bear the amount in
words, and the stamp, when required, with the proper signature in full, and the date written across
it. In Standard V. teachers overlook the fact that short methods in working complex fractions are
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the chief causes of the mistakes so often commented upon when valuing the papers. When the
step-by-step method of reduction is followed the working is, as a rule, correct, and the answer
obtained. Much practice in this class of questions is necessary before the scholars work accurately.
Teachers are apt to forget that the learner's memory is well exercised by the processes which the
use of the arithmeticalsigns includes. If it is necessary to have several hundred questions worked
by every pupil in the simpler rules of arithmetic, it is indispensable that a like preparationbe
required with such tests that best show the scholar's acquaintance with the working of vulgar
fractions. In future, the old treatment of numeration in Standard 111. will receive no consideration.
The few teachers who evidently are satisfied with it are advised to bear this in mind. Mental
arithmetic was not quite so satisfactorily answered; the questions were a trifle beyond the former
year's, but this part of the work must be pushed, so that more effort and time ought to be given to
its preparation.

The preparatory work amongst the teachers at the Central School a few years ago, is now
showing its results in the treatment of drawing throughout the district. Very creditable specimens
of geometrical and scale drawing were done in the majority of the schools. As formerly, no class-
book work was accepted; every child did its work either from memory or the blackboard. At one
school much valuable timehad been wasted in working up the geometricalclass-books for examina-
tion. They were exceedingly well done, but I found the scholars knew very little about the
subject. I should like to see the freehand work in Standard VI. confined to the drawing of natural
plants and flowers, which can easily be flattened against the blackboard. Model drawing will be
fairly wrell taught this year, but common objects should be given as copies, and both grouped when
fair proficiency in drawing each is acquired.

The penmanship in the copybooks is well supervised: still I cannot speak favourably of the
ordinary slate and paper writing of every school. I have had to call attention, occasionally, to the
careless workwhich a few teachersaccept and encourage by their indifference. In their schools, I
feel disposed to make the pass on the writing of the,examination papers, instead of accepting the
usual specimens. Perhaps this hint will be sufficient.

Grammar and composition are still the weakest subjects. Frequently the questions on the
application of a simple rule of grammarwere unanswered. To write out the plural form of a noun
presented little difficulty,but to state when a noun takes es, or some other ending, was often too
much for the instruction. I fear the present system of pass cramming is influencing teachers to
forget that their chief duty is the storing of the memory by exercising pupils in the use of what they
learn. A new departure was made in testing the composition of Standard 111. A scheme of
exercises was drawn up by myself, and a copy sent to each school. The results have been, where
the scheme has been intelligently tried, beyond my expectations; at the same time it has shown me
the schools where there is really no instruction given in this subject. In such, the knowledge of
what a sentence is, the use of capital letters, and the period, were unknown to the class. Next to
reading, composition and grammarare the subjects which test a teacher's skill and interest in his
school, because they demand from him more personal energyand patience than any other subject.
Standards V. and VI. did thebest work of the year. Analysis was well answered by Standard V.

About 50 per cent, of failures in geography occurred in StandardVI. and StandardV. If these
classes were handled in the same manneras Standards 11. and 111. are, I am certain good results
would follow. Too much slate work and too little oral questioning are the points to which
attention is directed. With such treatment, it is no wonder that physical geography is so often
poorly answered. In the efficiently-conducted schools the results in Standards 11., 111., and IV.
were highly satisfactory. I have, &c,

William Mureay, Inspector.
The Chairman, Board of Education, Taranaki.

SummaryofResultsfortheWholeDistrict.
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WANGANUI.
■Sib,— Education Board Office, Wanganui, 10th .February, 1891.

1 have the honour to submit my report on public education in the Wanganui District for
the year ending the 31st December, 1890.

Woek of the Yeae.—The work of the year consisted of the inspection and examination of
schools, together with the compilation of results and the writing of a report for the Education
Department; the examination of pupil-teachers, candidates for scholarships, and scholarship-
holders ; the drawing-up of eighty-six different standard examination cards and thirty-six advanced
examination papers for pupil-teachers, candidates for scholarships, &c.; and the ordinary office
work, which during the year was unusually heavy.

Owing to my absence on leave (rendered absolutely necessary through my being thoroughly
worn out after the great pressure of work in 1889), I did not resume the duties of my office until
the 18th of February, from which until the 23rd December I was continuously engaged. The
actual number of days betweenthese dates is 307, or, omitting Sundays, 263 working-clays. Upon
reference to my diary I find that during those days I devoted 3,166 hours to the Board's service, or
over twelve hours per day. If from this calculation some enforced holidays (such as Good Friday,
Easter Monday, Queen's Birthday, &c.) were omitted—l say nothing of the ordinary workman's
half-holiday on Saturday, for during at least two-thirds of the year such a luxury was unknown to
me—the average would be higher; while, if it were calculated on five school days in each week, it
would reach nearly fourteen hours and a half per day. During examination time, owing to a
school being taken daily, all the paper work had to be examined and valued, percentages had to be
calculated, reports had to be written, &c, after a late dinner following a hard day's work from
9 a.m. to 6 p.m., not to mention long rides in all kinds of weather before and after these hours.
To give some idea of the amount of paperwork to be examined and valued at night, I may say that
at one large school over five reams of foolscap were used. Now, it must be perfectly plain that an
Inspector working for so many hours and so late in thS night can have littlerefreshing sleep—that
he has no time for absolutely necessary relaxation, for ordinary social duties, and for self-improve-
ment and keeping himself conversant with the educationaltopics of the clay, and that a break-down
in healthmust inevitably follow sooneror later. Also, when such hours are necessary to get the
work done even without full inspection, it is clear that the district is too large for one Inspector to
manage to the best advantage of those under him, and with ordinary justice to himself. The
district, I may say, extends from Foxton and Linton in the south to the TaungataraBiver (near
Opunake), Mount Egmont, and the Patea Eiver at Stratford in the north. The number of miles I
travelled, chiefly on horseback, was nearly 2,500. On Saturdays I never returned to Wanganui
during examination time, and very seldom during inspection time, or the number would be much
larger.

Pupil-teachers.—During the first week of the midwinter school holidays I examined the
pupil-teachers of the district, with the following results: First Class, or end-of-third-yearcandidates,
9 examined, 9 passed with percentages of possible marks varying from 75-8 to 63-3 ; Second Class,
or end-of-second-year candidates, 11 examined, 10 passed with percentages of possible marks varying
from 93-4 to 62-4; Third Class, or end-of-first-year candidates, 14 examined, 9 passed, with per-
centages of possible marks varying from 834 to 619. The workon the whole was good, and it
generally was characterized by neatness and nice arrangement. Arithmetic was not strong in the
Third Class : in the Second Class and in the First Class it was very good indeed, the total per-
centages in the subject being 77 and 79-5 respectively, and six candidates—three in each class—
obtaining full marks. Beading in not a few cases was very moderate: reading aloud should be
practised. For further informationwith regard to the work done at the examinationI beg to refer
you to my special report thereon

Scholarships.— ... It is worthy of note that many scholarship-holders resign their
scholarships before the allotted two years have expired, when some opportunity occurs for their
making a start in life—generally, I notice, either as pupil-teachers or as clerks. Perhaps the fact
that several of the Board's scholarships are held at purely primary schools has something to do
with this, for some of my examinations of scholarship-holders showed that very little progress
indeed had been made in anything worthy of the name of secondary work, while in absolutely
necessary primary work the pupils had degeneratedinto a thoroughly unsound state.

Number of Schools ; Staff.—At the close of the last quarter of 1890 eighty-seven schools
(including ten aided schools) were in active operation, having an average weekly roll-number of
7,889, and an average attendance of 5,761, or 73 per cent. These eighty-seven schools were
officered by 174 teachers, made up as follows: 33 principal teachers, 53 sole teachers in charge of
schools, 29 assistant teachers, and 59 pupil-teachers. With regard to the classification of assistant
teachers (mentioned in my last report) nothing has as yet been done.

Aveeage Weekly 801-number; Attendance.— For the four quarters of the year the
meanaverage weekly roll-number was 7,778, and the mean average attendance 5,745, the former
showing an increase of 463 and the latter an increase of 315 for the twelve months. This average
attendance expressed as a percentage of the roll-number shows only 73-8, and on comparing this
percentagewith the percentages of the districts in 1889 I find that, as regards this district, it has
decreasedby 0-5 during the year; that it is the lowest in the colony except.in Taranaki; and that
it is 59 lower than in Hawke'sßayDistrict, 66 lowerthan in Auckland District, 115 lower than in
Otago District (857, the highest in the colony), and 6-5 lower than the mean average of the
thirteen districts (80-3). Now/as the success of the schools depends in a large measure upon the
regular attendance of the pupils, I find myself frequently confronted with the following question :
Why is thepercentage of attendance so low in tfiis district? "Bad roads," is the usual excuse.
But this does not satisfy me, for b?^d roads are comparatively few—not nearly so many nor so bad
as in the Auckland District—and the average attendance is higher at several bush schools than at
several town schools. "Many small schools "is another excuse. But this district is particularly
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rich in fairly large town schools, while Nelson District, with very many small schools and few large
ones, has a higher percentage than Wanganui by 4*5. " Bad weather" I have sometimes thought
was partly responsible, but I find that Grey and Westland, with presumably the worst weather in
the colony, beat us by 3-4 and 5-1 respectively. Owing to the great importance of this subject—
which must be my excuse for dwelling so long upon it—l have taken a great deal of trouble to find
where the fault lies ; and that the attendance at the large schools is far from being as regular as it
ought to be is very evident from the following figures, which show the average attendances of the
nine largest schools (the schools in Wanganui Borough are taken as one), expressed as percentages
of the mean of their weekly roll-numbers for the four quarters of the year: Wanganui (4 schools),
796; Hawera, 794; Aramoho,1 756; Marton, 75; Palmerston—Central School, 729 ; Patea,
71-5 ; Palmerston—Terrace End, 69-7 ; Foxton, 696; Feilding, 65-8. Now, is it not very dis-
creditable that at not one of these individual schools does the percentage of attendance reach that
for the colony, or those for the Districts of Otago, Auckland, North Canterbury, and Hawke's Bay ;
that at Patea, Terrace Jtlnd, Foxton, and Feilding the percentages are far below that of any
district; and that Feilding shows 6-6 below Taranaki, the lowest district, and 19-9 (!) below
Ofcago, the highest? But all these comparison should show results in our favour, for the
percentages of single town schools with every advantage are compared with that of the colony, and
with those of whole districts in which necessarily every kind of school is represented, including
little aided and bush schools. Some such questions, too, as the following present themselves:
When the percentages for the large schools individually do not reach the average percentage for
the colony or the percentages for several districts, how much lower must be the percentages at
these schools than those at similarly-situated large schools in other districts, and how can our
small country schools be expected to make up the difference? When the percentage for the whole
District of Otago is 85-7, what must be the percentages of the Dunedin City schools compared
with those of the schools of the large towns of Wanganui and Palmerston? How can the pupils in
this district, with such comparatively low attendances, be as well educated as those in some other
districts? Finally,' then, I appeal to all interested—Board, Committees, teachers, parents, and
even children—to endeavour to wipe out this disgrace of several years' standing. That this district
—one of the most advanced in the colony, with its railway and metalled roads from end to end;
with its magnificent plains and well-grassed hills; with its old-established farms in as perfect a
state as could be desired, and its new well-cleared bush farms ; with its comfortable country
homes, and its fine towns ten to fifteen miles apart; with its schools so close that comparatively
few children have to walk more than two or three miles each way, while many ride fine horses—
should year after year show that it values education less than other districts, some of which cannot
for a moment be compared with it in poiut of advantages, surely is not creditable. To encourage
all in their endeavours, I may point out that the two schools highest on the list of percentages
showed me in their upper standards far and away the best work in the district.

Geowth of the Distbict.—The following table showing how the district has progressed
during the past ten years will be of interest:—

1880. 1890. Increase.
Number of schools in operation (last quarter) ... 55 ... 87 ... 32
Number of pupils on r0115... ... ... ... 4,394 ... 7,889 ... 3,495
Average attendance ... ... ... ... 3,319 ... 5,761 ... 2,442
Average attendance for year as percentage of mean of Decrease.

roll-numbers for four quarters ... ... ... 751 ... 738 ... I*3
Teachers ... ... ... ... 55) ... 86") Increase.
Assistants ... ... ... ... 18[ 102 ... 29[ 174 ... 72
Pupil-teachers ... ... ... ... 29) ... 59 j
Presented in standards ... ... ... ... 2,217 ... 4,726 ... 2,509
Passed in standards ... ... ... ... 1,704 ... 3,401 ... 1,697
Passed in Standard I. ... ... ... ... 562 ... 846 ... 284
Passed in Standard IV. ... ... ... ... 134 ... 488 ... 354
Passed in Standard VI. ... ... ... ... 28 ... 125 ... 97

In all the numbers in the foregoing table there is thus great improvement, except in that
one which represents the average attendance expressed as a percentage of the mean of the roll-
numbers for the four quarters of the year, where there is a decrease of 1-3. Such decrease is a very
displeasing feature, for it makes one inclineto the opinion that the colonists are not now so keenly
alive to the advantages of a sound primary education for their children as they were ten years ago ;
yet the education now given is infinitelysuperior to that of 1880, and the teaching has improved
yearly. My own personal experience as a teacher, and as an Inspector since the Education Act
was passed in 1877, confirms the foregoing opinion. It is, I suppose, the old story: what is new
and fashionable is often valued more than what is old and well known, though the formermay be
wholly untried, while the latter not only has been tried but also has been found worthy. At the
same time, however, it must be remembered in connection with these percentages that ten years
ago all the schools were on the main roads, whereas now there are many in the so-called back-
country. During the past five or six- years a great deal of land on this coast, which formerly was
covered with dense bush, has been taken up in comparatively small sections, and the Board has
done a great deal to encourage settlement by establishing schools as soon as a fair attendance of
pupils could be countedupon. No doubt the struggling pioneers on these sections have morework
which their children can do—hence they keep them frequently from school—than the majority of
settlers of ten years ago had, who occupied well-grassed farms from which scrub and fern had been
cleared, and upon which " logging-up" and such-like were not daily required as on a bush
farm.

■:;. * * * * *Inspection.—The time at my disposal allowed of mypaying onlyfifty-two visits of inspection.
It is very evident that year by year the nnmber of these important visits must decrease, as long as
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one Inspector isrequired to work the district. The inspection reports were written in duplicate,
one copy being sent to the Committee and teacher interested, and one to the Board.

Examination in Standakds.—Of the eighty-seven schools in operation at the end of the year,
all open for twelve months, or eighty-four, were duly examined in standards. Of the remaining
three,—Eata, Waituna, and MidlandRoad,—the first was opened in thethird quarter, and the remain-
ing twd in the fourth quarter, of the year. The four new schools were Whakamara, Maugawhero,
Linton, and Ktzherbert. Between the 20th March and 11th June twenty-four schools were
examined, but this period was largely taken up with inspection visits, and with the preparation of
examination papers for pupil-teachers, scholarship candidates, and standards. From 20th July,
immediately after the returns of the pupil-teachers' examination had been made up, to 15th
December I was engaged with the standard examinations on almost every school day, sixty schools
being taken. x\lso, I was obliged to examine some schools on Saturdays. Only one school—one in
which there were no upper standards—occupied me less than a day, while the examination of the
largest school stretched overfive days. The usual examination hours were from 9 a.m. to 5.30 or
6 p.m. The reports were written in duplicate, and were posted to the Committees and the Board
within from a day to a week of theexaminations.

On the days appointedfor the examination's there were 7,633 pupils (3,955 boys and 3,678 girls)
on the school-rolls, of whom 4,726, or 61-9 per cent., were presented for promotion in the six
standards, 2,866 were in the preparatory class, and 41 had alreadypassed Standard VI. Of the
4,726 presented, 4,443 or 94 per cent. (1-6 lower than in 1889) attended and were examined, 283
were absent, 270 were excepted (that is, failed, but, not having made more than half the possible
attendances during the three quarters preceding that quarter in which the examination was held,
they were not counted against the school), 772 failed, and 3,401 passed the requirements and were
promoted. The percentage of failures was 18-5 : that is, the percentage of passes on the number
examined in standards, omitting exceptions, was 81-5.

The following are the customary tables. In Table A will be found a condensed summary of the
examination results for the past two years; and in Table B the results in each standard, together
with the average age of the children. Table C, by means of which the simple-looking totals in
Tables A and B are obtained, is necessarily a very bulky one, the keeping of which involves a large
amount of time and trouble. It gives all the information under the headings in the following
tables, but with regard to each school, and it can be seen in manuscript only in the Board's office,
for the printing of it would entail too much expense.

TableA.

TableB.

1889. 1890.

1. Presented in Standards I. to VI. inclusive
2. Preparatory class ...
3. Class above Standard VI.

4,413
2,644

32

4,726
2,866

41

4. Number on rolls on days of examination 7,089 7,633

5. Percentage of roll-number presented in Standards I. to VI. inclusive
6. Examined in Standards I. to VI. inclusive
7. Absent „ „
8. Excepted „ „
9. Failed
.0. Passed „ „

62-2
4,211

202
296
997

2,918

61-
4,443

283
270
772

3,401

.1. Percentage of passes, calculated on roll-number (4)

.2. Percentage of failures „

.3. Percentage of passes on number examined in standards (6)
A. Percentage of passes on number examined in standards, omitting exceptions

41-1
25-4
69-2
74-5

44'5
18-5
76-5
81-5

Number of
Schools

examined
in each

Standard.

Classes. Presented. Absent.; cep|£a Failed.

Percentage
of Passes on j «_______,

Percentage Number 7—.SPassed. of examined in : ..,„?,.S.„.! Failures. Standards, : th°s^3omitting Ex- , Per-
ceptions.

18
45
70
77
78
SO
82

Above Stand. VI. ! 41
Standard VI. ... 174

V. ... 404
IV. ... 821
III. ... [ 1,154
II. ...1,1,117
I. ... 1,056

7
15
67
73
67
54

"'7
23
51
80
61
48

35
91

215
200
123
108

125
275
488
801
866
846

21-9
24-9
30-6
20-0
12-4
11-3

78-1
75-1
69-4
80-0
87-6
88-7

Yrs. mos.

14 3
13 6
12 8
11 8
10 5
9 4

4,767 283 I 270 772

* Number of schools examined in one standard or more, 84.

3,401 18-5 81-5 t
t«>an; 11 years 11 months,
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A few remarks on the results set forth in the foregoing tables will not be out of place. Taking
Table A first, and comparing the numbers in the column for the year just ended with thosein the
columnfor the preceding year, I find (1) an increase of 544 pupils on the rolls on the days of
examination, and of 313 presented in standards ; (2) that the number of pupils absent is com-
paratively higher; (3) that, though the number of pupils examined is so much higher, the number
excepted is 26 lower, and the number failed has decreased by no fewer than 225; (4) that the
number passed has increased by 483 ; and (5) that there is an advance of 7 percent, in the standard
passes. Turning then to Table B, and comparing it with the similar table of 1889, I find a marked
improvement in the percentage of passes in each standard, more especially in Standard V. and
Standard VI. Thus, the passes are higher in Standard I. by T5 per cent., in Standard II. by 4-8
per cent., in Standard III. by 10-7 per cent., in Standard IV. by 9'5 per cent., in Standard V. by
14-6 per cent., and in Standard VI. by 12T per cent. In my last report I pointed out that the
percentages of passes in Standard IV., Standard V., and Standard VI. were particularly low; so it
is only natural, but none the less pleasing, that they should be found higher this year. Also,
I ventured the opinionthat, under the present regulations, in the majority of small schools these
upper standards would show really good work in only every second year; and 1888 was their
good year. I trust that when the returns of 1891 are made up such opinion will be found in-
correct. Standard IV., as is generally the case in this district, has the lowest percentage of passes,
and for this weak arithmetic is largely responsible. This standard shows also the highest per-
centage of absentees. I am glad to see the number of exceptions has decreased. The first year in
which exceptions were recognised was 1885, and for the purpose of comparison I give the per-
centages of passes on the number examined in the six standards, omitting exceptions, for the past
six years: 1885, 67-9; 1886, 70-2; 1887, 72-9; 1888, 77-4; 1889, 74-5; 1890, 81-5. With regard
to the average ages of pupils in standards, I may state thatI cannot place much reliance on them,
for whenever I had time to compare the ages of the same pupils on the schedulesof 1889 and those
of 1890 I frequently found differences of either considerably more orconsiderably less than twelve
months. The average age in Standard I. is far too high, and more children might well have been
ready for presentation in this class. Standard III. shows the highest number of presentations—98
more than Standard I., and 37 more than Standard II.; so the number presented in all standards
expressed as a percentage of the number on the rolls is rather low—61"9. Again, with regard
to these average ages it is worthy of remark that they are frequently lower in the very small
schools under one teacher than in the large schools in town, as witness those for Standard I. in
the following: Sanson (166), 10 years 2 months; Foxton (242), 10 years 1 month ; Peilding (338),
9 years 10 months; Terrace End (269), 9 years 7 months; Palmerston (542), 9 years 5 months;
Halcombe (148), 9 years 5 months; Bull's (176), 9 years 5 months; Fitzherbert (22), 7 years 10
months ; Hunterville (61), 8 years 5 months; Paraekaretu (39), 8 years 6 months; South Makiri-
kiri (31), 8 years 6 months; Goat Valley (27), 8 years 7 months; Birmingham (43), 8 years
8 months. The numbers in brackets represent the numbers on the school rolls on the days of
examination. The last six schools had each only one teacher. Such statistics as these give rise to
thefollowing questions : Are as many children in the large schools selected from the preparatory
classes for presentation in Standard I. as might reasonablybe expected, after taking into considera-
tion the minute classification of such children, the number of years already spent by them in school,
and the number of teachers employed in instructing them? Are the results of the teaching of the
children in these preparatory classes and Standard I. found in the subsequent standards as sound
and lasting as they should be ? Are the large classes in a town school, taught by subordinate
teachers, any better off than the small classes in a country school where each pupil gets a share,
howeversmall, of the time and attention of one very capable master or mistress ?

Before leaving Table B, I should like to point out one very glaring feature—the large decrease
in the numbers in standards above Standard III. Thus, the number in Standard IV. is 71 per-
cent, of the number in Standard III., the number in Standard V. is only 49 per cent, of the number
in Standard IV., and the number in StandardVI., is only 43 per cent, of the number in StandardV.
The 404 pupils in Standard V. were distributed over no fewer than 70 schools, and the 174 pupils
in Standard VI. over 45 schools.

The following table (Table D) shows for each standard the percentage of pupils that passed in
each of the pass-subjects. Also, the total percentages in each subject for all classes taken together
are shown for 1889 and for 1890, so that progress may be gauged. The making of the final calcu-
lations in this table gave me much pleasure, for in every percentage except that for spelling in
Standard V. Ifound an advance. The full table (of which Table D is a summary) showing the
results in each school can be seen in the office. It covers a very bulky sheet, and the keeping of it
involved a great deal of time and many additions and calculations. As, however, such a table
clearly shows with what success each pass-subject is taught at each school, I consider it should
be kept.

'2—E. IB.
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TableD.

Instruction.—In each of my annual reports during the past six years I wrote so fully under
this heading that Ido not purpose to say much this year. The foregoing table plainly shows that
the majority of teachers have worked well, and that steady progress is being made. I shall, accord-
ingly, merelymake a few remarks upon the quality*of the work in each standard, noting especially
any generally common weaknesses.

Beading slowly improves, but I consider it should have been much better in Standard 1.,
where the percentage of passes was lowest—B3. The attainments in reading in this standard were
varied to a most extraordinary degree at different schools, and perhaps nothing gave me more
pleasure and nothing more annoyance than listening to this subject in this class. Thus, at some
schools I found pupils quite unable to read words continuously in Nelson's small little book—a
book not nearly sufficiently advanced for the class; while at others, some of which, were small
schools with one teacherin charge, very young Standard I. pupils read an advanced Standard 11.
book with the greatest ease and with perfect inflection. In Standard 111. and Standard IV. too
many pupils found great difficulty with the ordinary words of the text, and seldom did I find what
was read comprehended. In Standard V. and Standard VI. improvement was shown, but at some
schools so helplessly did the pupils flounder through reading-lessons which they had not lately seen,
that—I am sorry to have to say it—l must come to the following conclusion : Few pupils would
pass in reading if they were examinedin matter quite new to them. Style and expressionvaried
very much at different schools. In the teaching of reading in the preparatory classes the blackboard
might be used more freely.

Spelling, considering the little difficulty the teaching of it as compared with other subjects
should entail, is the weakest subject in this district. The percentages in Standard IV. and Standard
V. are particularly low—7l'6 and 704 respectively. There was, however, improvement shown for
the year in every class except Standard V. (3-1 lower), but especially in Standard VI. (93 higher)
and in Standard 111. (8-3 higher). Some teachers might remember that "concert exercises" in
spelling are liable to degenerate into a mere unconscious utterance of words. Spelling is a matter
for the visual memory and for transcription, not for oral recitation. Pictures, so to speak, of words
need to be seen and recognised, and time is terribly wasted by the mere utterance of letters that)
compose them. In the face of this, I was sometimes told that pupils would have spelled better if
they had been examined orally, instead of having been required to write the words; but I ask, do
not teachers, in oral spelling, prompt, perhaps unconsciously, their pupils, besides frequently allow-
ing them two or more attempts ? Again, surely thepupils of any properly-trained class should find
it easier to give written answers than oral answers ; for in the former they have plenty of time and
can supervise and correct, and also there is no ground for nervousness as I allow the teachers
themselves to dictate the words. Yet again, ability to spell is necessary in written work only.
With regard to the dictation in Standard 111. to Standard VI. inclusive, every year it is forcibly
impressed upon me that, though the passages are read over several times, at comparatively few
schools do the pupils, when supervising their work, see and correct silly misspellings and omissions.
At the worst schools the passages were sometimes unreadable—a feature that tells of an utter
absence of training. But training is the object of true education, knowledge is secondary; and
observation, or, in other words, intelligent work, is the be-all and the end-all of teaching and
training.

Writing : Eecognising the importance of good writing, I have always been very particular with
this subject, and I am pleased to be able to state again this year that writing throughout the
district is on the whole very good indeed. The percentage of passes for all standards taken
together is 96-7, in each standard it is over 95, and both in Standard VI. and in Standard 11. it
reaches 98-2. In Standard 11. at the majority of schools transcription on slates in particular was
exceedingly good, while at'several schools some very fine transcription on foolscap (not in the
requirements of this standard) also was shown. Such a percentage in Standard 11. must be con-
Bidered wonderfully high. The examination papers of Standard 111. and the higher standards
inclusive generally were characterized by extreme neatness and nice arrangement.

Eca' ling.
Dictation

and
Spoiling.

Writ:mg. Arithmetic.
Grammar
and Com-
position.

Geography. Drawing.

Classes.
U -^ .

CJ CDII \ 9i 0> CD

43

!i
. i

a 'a
J§§ g^ J§ S-g
0 g Meg Pj H=3*§ ft S*

itandard VI.
V.

TV.„ III.
II.
I.

167
389
754

1,081
1,050
1,002

95-8
90-4
87-9:
85-7!
89-51
83-0!

! ' I167I95-81
389! 70-4
754! 71-6,

il,081 78-21
!l,050; 82-6!
1,002187-6'

l4,443|80-2
4,21l| 77-3;

167
389
754|

11,081
|l,050
1,002

98-2
96-9!I 95-7!
96-7'
98-2!
95-71

167
389
754

1,081
!l,050
11,002

77-2
76-0
66-9:
78-4
83-2
87-4

167
389
754

1,081

| 59-2
67-0
63-21
72-0

167
389

1,081

79-0i
72-7 389 93-0

754|88-3
83-01,081 96-2
... 1,050 96-0... l,002!95-8
i i
80-2 4,276 94-4
I

74-13,723 89-3
I i

1
1
1

I

f 1890
Totals ... \{ 1889

4,443
I

87-2
!

4,443
!

96-7
i

4,443
I

79-4
!

2,391
!

67-6 1,637

4,2111 84-7 4,211194-44,211 74-Oi:2,180 64-0 1,526
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Arithmetic shows improvement in every class, and the total percentage for the six standards,
79-4, is a very creditable one for this subject. The general complaint in this colony, in the
Australian Colonies, and in the United Kingdom, that arithmetic is the least satisfactory subject,
and shows a much lower percentage of passes than any other subject, cannot be made with regard
to this district; for I find that the percentage here is within a fraction of the percentagesin spelling
and geography, each of which subjects shows 80-2, and that it is 11-8 higher than thepercentage
in grammar, which reads 676. The most marked improvement was in Standard VI. and in
Standard V., namely, 9-9 and 13-3respectively. In Standard VI. pupils met with little success in
what are commonly known as compound proportion sums, through their working them by "first
principles"—a mistake, in my opinion. In sums on fencing land, area was

_
frequently found

instead of distance round. In Standard V. pupils undoubtedly were weakest in fractions; but
practice was not as strong as one might reasonably expect, " interest" was frequently worked by
cumbersome methods, andcancelling was seldom employed in "proportion" and "first principles."
At Hawera and Wanganui Boys' the arithmeticin these twoupper standards was very fine. Standard
IV. shows an improvement of 7-4. Failure was found most frequently in reduction and other sums
in weights and measures, through pupils being either ignorant of their tables or thoughtless. Con-
fusion of linear measure with square measure was very common, and sometimes I found a sum
worked partly by one table and partly by the other. Some pupils were unable to divide ox-
multiply by a mixed number, and in " practice" the old mistake of dividing into the wrongline I still
frequently found. In the working of bills of parcels great improvement was shown, and in this
branch the Aramoho School recorded quite a unique performance, twenty-nine pupils out of thirty
examined working quite correctly the bills on six differentsets of examination cards. I must not
forget to mention that very many pupils in these three upper standards were inaccurate in little
subtractions of money entailed in working problems. In the lower three standards the arithmetic
was on the whole good, and there was an improvement of 6 per cent, in thepasses in Standard 111.,
and also in those in Standard 11. Inproblem-working* the old fault of using division for multiplica-
tion, and vice versa, was still common. In Standard I. the style of putting down the work was
very varied. Small cramped figuring never should be allowed. Some teachers might remember
that the syllabus of this standard requires that "the numeration must be applied to the addition
and multiplication, and the multiplication known to be acompendious method of addition."

Grammar, with Composition, showed a lower percentage of passes than any other subject,
namely, 67-6, but this is 2-7 higher than the percentage for 1889. In Standard VI. grammarwas
often good in the large schools, but in the small country schools many pupils failed to satisfy the
requirements. Analysis was generally treated by this class in a better manner than any other
branch of grammar, but derivations of very common words were seldom known, and most pupils
failed to give any reasons for their corrections of improprieties and false syntax. Corrections with-
out reasons point either to laziness or to lack of intellectual training, and they maybe the outcome
of pure guessing. In StandardV. analysis showed great improvement, but parsing often was very
bad at small schools, the pupils showing little acquaintance with the kind, the voice, the mood, and
in a lesser degree the tense, of the verb. In Standard IV. what Mr. Thring calls "lunatic
mistakes" werefar too common. For example, I examine many Fourth Standards in whichfew
or more pupils make such senseless errors as calling "children" singular, "men" feminine,
" women" masculine. But, as Mr. Thring points out, there is as much sense in this kind of work
as there is in calling a dog a calf. In Standard 111. sentence-writing showing the usage of words
on thecards was the weakest feature. In Standard IV. and in Standard IIL lamconvinced that
the work in grammar would much improve if very simple analysis were included in the syllabus
for these classes. Without some knowledge of analysis the pupils in Standard IV. can in many
instances only guess whether nouns are in the nominative case or in the objective case, inasmuch as
the case-endings have been lost, and the case itself depends on the structural position or logical
relation of the words in the sentence. It is, therefore, most important that a knowledge of the
structure of the sentence and of the logical relation of its parts should be obtained as quickly as
possible. .

Composition varied very much as to quality. The majority of pupils now begin and end letters
properly ; but the matter generally was very brief, and in the upper standards rather childish. In
Standard VI. pupils are still weak in writing letters of application. Also, it was very noticeable
that at comparatively few schools could the pupils in Standard VI. and Standard V. readily write
sentences illustrating the usage of certain words on the cards, such as, for instance, advice, advise,
receipt, recipe, practise, practice, conduct', conduct. Several times, too, I found that pupils—even
those in the upper Standards—did not know for what purpose an accent was put over a particular
syllable of a word, in what words the inital h is silent, what letters areconsonantsand what vowels,
and how to divide a word into its syllables. In Standard 111. and Standard IV. the dividingof a
monosyllable when the word would not fit at the end of the line—e.g., leng-th—v/^3 a common
error Pupils nevershould be allowedto crowd words in any written work.

Geography improved considerably in Standard V. and Standard VI., and in Standard 111. also
by nearly five per cent, of passes. I confess, however, that I am yearly disappointed with the
work done in this subject in the highest two classes, especially as I consider the questions set
particularly easy and straightforward. In Standard V. pupils were often ignorant of the back
work of Standard IV. The mapping from memorywas very fine at some schools, notably Wanganui
Boys' and Hawera. With regard to physical and mathematical geography, the remarks made
last year apply again this year. It appears to me that teachers do not work according to the
syllabus in these branches, so often do pupils ignore questions couched in the very languageof such
syllabus. Thus, the question " Write a few lines, about the distribution of land and water in the
Western Hemisphere,"was as so much Greek to the pupils at several schools, even after some oral
explanation had been given. Laziness on the part of the pupils is, I think, responsible for a great
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deal of poor work in geography, and it is brought about by teachers doing too much of the work,
as pointing out each feature separately, instead of getting pupils to be able to form a mental picture
of a map, and name in order the features from one point to another.

Drawing shows a high percentage of passes in each standard in which it is a pass-subject.
More scale drawing might in future be done in Standard IV. and Standard V., and care should be
taken that the figures are of large size, that all measurements are neatly marked in, and that all
lines stand the test of the scale.

Class-subjects.—ln the last Annual Eeport the Minister of Education wrote as follows: "The
' class-subjects are not in any sense optional. A class must be examined in these subjects before
any pupil in it is admitted to examination in the ' pass-subjects. If the ' class-subjects received
as much attention as the 'pass-subjects, the results of examinationexpressed in marks ought to be
in favour of the ' class-subjects The conclusion suggested by the comparison is, that
a subject is likely to receive less attention if it ranks as a ' class-subject than it would receive if it
were included among the 'pass-subjects." The class-subjects are, I may say, drawing (in Standard
VI. only), geography (Standard 11. and Standard IV.), history (Standard 111., Standard IV.,
Standard V., and Standard IV.), and elementary science and object-lessons; and the percentage
of marks obtainedin all taken together was only 49-5, while thepercentage on the "pass"-subjects
(not omitting exceptions) was 76-5. Some of the " class"-subjects undoubtedlywere not regularly
taught at afew schools, notably Maxwell; for I met with whole classes of pupils in regular attend-
ance who made no attempt to answer any question on their examination cards, and who showed
similar ignorance when examined orally. On the other hand, at some schools the answering was
quite as good in the " class"-subjects as in the " pass"-subjects. On the examination schedules
may be seen the marks obtained by each school in each subject, but I have not kept these marks
apart for the district as a whole, so I cannot give the different percentages. I am, however, quite
satisfied that Geography was the most efficiently taught subject. In Standard 11. I should like to
have found thepupils more familiar with the printing and colours on a map, for it was nothing
unusual to find those who could readily recognise peninsulas, islands, &c, unable to say for what
colours, wavy lines, dots, and such-like stood.—In History the answering seldom was good, while
at not a few schools it was marvellously absurd. I still think that history should not be required
in Standard III.—In Drawing in Standard VI., freehand and plain geometry generally were good,
but, as in many schools solid geometry and model drawing (especially the former) had not been
taught, the marks for the subject as a whole were materially lowered.—In Science intelligent
answering was very rare, and Object-lesson teaching slowly improves. At my inspection visits I
sometimes noticed teachers when giving lessons in these subjects floundering helplessly along
because they had not written notes beforehand as so often recommended. Science would be much
benefited if a well-arranged and not too extensive syllabus, and a text-book covering such syllabus,
were prepared. The syllabus as at present laid down might well be divided into two or more class-
subjects. Upon the sole teachers of small schools science and history press very hardly, and lam
more than ever convinced in the opinion expressed in my annual report for 1887, that in such
schools some extra subjects should be compulsory and some optional, and that a sole teacher with
preparatory classes and six standards to teach should not be required to takeup as many (if any)
optional subjects as a principal teacher of a large town school where each class has at least one
teacher. How science can be taughtwith any success to two or three pupils by means of one lesson
a week, and when all pupils are seldom present at two lessons in succession, is a mystery which
I do not attempt to solve.

Additional Subjects.—The "additional subjects" are nominally six—viz.,recitation, drill and
exercises, singing, needlework, subject-matter of reading-lessons, and extra drawing; and in
each subject the possible marks obtainable are 20, or in all a total of 120. The average number of
marks obtained by each school was 42-3, but from this no idea can be formed of the quality of the
work done, for all the subjects are not compulsory at all schools. Thus, singing is taught to all
standards at comparatively few schools, extra drawing at hardly any, and needleworkonlyat those
where either female sole teachers or female assistants are employed. Hence, at a large proportion
of schools only three subjects were valued by me ; and, in order that outsiders may be able to form
some opinion of the quality of the work actually done, it would be better if the total marks obtained
were expressed as a percentage of the obtainable marks in only those subjects taken up at each
school. In the class-subjects such a calculation is required.—Recitation varied from excellent to
mere sing-song. lam afraid several teachersthink that recitation consistsin therepetition of words
moreor less accurately.—Needlework generally was very good.—Of the subject-matter of thereading-
lessons I can say nothing favourable, for at very few schools could pupils give the meanings of
passages in their own words in sentences, while at several they could make no attempt at all at
answering. I should like to know what kind of training teachers consider a First Standard has
received when not a pupil in the class will make an attempt to describe what is meant by " the
country" or by "pretty lanes," when such words appear in the reading-lesson. It seems to me
that what is known as " oral composition" might be made a valuable means for bringing about
improvement in this important matter. For example, words occurring in a reading-lesson are
written on the blackboard, and pupils are called on individually to stand up and make sentences
containing one or more of these words. Time should be reserved at the end of each lesson for
recapitulating parts of it by the pupils themselves, and they could be required to ask questions
about it. Inquiry on the part of the pupils is not sufficientlyencouraged at any lesson. Above all,
answers should be made in sentences, not in single words, and pupils should berequired to improve
uponthe wording of each other's answers.—Military drill is taught in very fewr schools. The order,
discipline, and behaviour are on the whole satisfactory. Their class motions pupils can perform,
when they like, with quickness and precision ; but at several schools unnecessary noise and excite-
ment are too common at change of lessons and at the end of the day's work just before dismissal,
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Habits of self-restraint need fostering. The attention of the pupils is frequently more satisfactory
in the small schools than in the large ones. Several principal teachers might do more to improve
the attention and tone generally in some of the classes in their schools. Attention is a lesson to be
learned, and quite as much a matter of training as any other lesson. Attitude in class is not
always what it should be. There cannot be any really good work going on when pupils are in lazy,
slouching attitudes. "Attitude makes false work, as well as betrays false work." At many small
schools I was much pleased with the manner in which pupils gave their whole attention to their
paper work from 9 a.m. to 4.30 p.m., and then answered brightly in oral work.—The Manners of
pupils I find very nice at most schools.

Registers, etc.—The Registers generally are correctly kept as far as mere accuracy in calcu-
lations is concerned, but sometimes at my inspection visits I had to point out such omissions as the
following: Total of morning attendance not entered before afternoon sitting, daily attendance not
added up to date, number of weeks and average weekly roll for quarter not calculated, previous
week'sattendances not entered in summary. Manyof the books I found spotlesslyclean, a few very
dirty and untidy. The latter were generally without blotting-paper, or had meagrepieces about an
inch square,saturated with the ink of six monthsor so, while the pens and the ink on the tables were
unfit for use. —The Quarterly Returns not infrequently showed glaring errors, which could have been
the result of only gross carelessness.—ln the Log-boohs I should like to see more remarks with
regard to the actual working of the schools, the progress of classes, and the work of subordinate
teachers. In these books at the beginning of each year and each quarter certain matters with
regard to organization should be entered, as, for instance, the number on school roll and the number
in each standard, the name of each teacher and the class taught by him or her, the average attend-
ance for the past quarter, &c.

Before closing this report I beg to ask teachers to read again what I wrote last year with
regard to questioning a class and training pupils in expressing their answers well. Year by year
the number of schools where this important matter receives attention increases, but only very
slowly. Simultaneousanswering and indiscriminateanswering are still far too common in what are
supposed to be educative oral lessons; and as a consequence I often found, both at inspection visits
and at examinationvisits, that answers given—if disconnected words making no sense by them-
selves can be called answers—had no association with the questions. Simultaneous answering may
at times be useful—indiscriminate answering, never—in purelymemoriter work in the lowest classes;
but to require a whole class to repeat simultaneously answers which have been given by individual
pupils when the exercise involves no mental effort is worse than useless. How absurd, for instance,
is the following example of these two kinds of answering, which is afacsimile of what I heard at a
certain school: " What part of speech is 'that' in this sentence?" Answer (shouted by several
pupils here and there in theclass): " Relative pronoun." Teacher : " Nonsense! how could it be ? "
Answer (shouted immediately by several pupils): "Conjunction." Teacher: "Right. Now, whole
class together, what part of speech is 'that'?" Answer (in one great shout, some pupils looking
amused and supremely self-satisfied,others gazing about in an absent-mindedmanner) : " Conjunc-
tion." Now, after such treatment as this, how could pupils be expected to know under what
circumstances ' that' is a relative pronoun, under what it is a conjunction ? Surely here was a
good opportunity for inductive teaching ! Surely here simultaneous answering was of no use what-
ever ! In mental arithmetic, too, simultaneous answering is useless, but it is commonly practised.
E.g.: Upon the correct answer to "What is the cost of ten slates at B|-d.?" being received, the
teacher follows with "Now, all of you, what is the cost?" "Complete answers" are of great
importance in mental training. "Round," shouts a boy in answer to the question, "In what are
a pencil and a penholder alike?" " Yes," says the teacher, " they are both round." But children
should be trained to express their ideas accurately and fully in their own simple language, without
any padding on the part of the teacher.

Once more, then, I ask teachers not to hurry their questions in educative oral work; not, as a
rule, to accept answers in single words ; and not to be satisfied if the pupils are apparentlyinterested
and attentive, and acquiesce in what is merely told them. As Mr. Fitch points out in his " Notes
on American Schools," "There is no true teaching unless the learner is made to speak his own
words, as wellas to listen to those of an instructor. Acquiescence is not knowledge, for it is easy
to assent to many propositions without understanding them." Ido not want Charles Kingsley's
remark, " The master learned all the lessons and the scholars heard them," to be applicable to
any of our schools.

Finally, letme draw the Board's attention to the fact that in this report I have pointed out
defects—in order that they may beremedied—more freely than excellences. It must not therefore
be forgotten that great credit is due to many teachers who are working with energy, enthusiasm,
and success—teachers with whom it is a pleasure to be associated in their noble but arduous
occupation. Much of the work done by the pupils was very fine, and progress of a most substantial
kind has been made during the year.

I have, &c,
W. H. Veeekek-Bindon, M.A., Inspector.

The Chairman, Board of Education, Wanganui.

WELLINGTON.
Sib,— Wellington, 24th February, 1891.

I have the honour to present my seventeenth annual report on the work and condition of
theprimary State schools of the Wellington District.

In June last the Education Board considerately acceded to the representation made in my
last report, and appointed Mr. T. R. Fleming Assistant Inspector ; and I have had the benefit of
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his valuable services in theexamination of the large schools during the latter part of the year. As,
however, nearly all the work of the past year came under my own supervision, it is well that I
should on this occasion report alone; and next year we can report conjointly.

The number of schools examined in 1890 was seventy-three—one more than in the preceding
year. The new school at Maungatainoka is a prodigy of its kind, for, in the first year of its
existence, it has an attendance of 156 children, and it is the largest school I have everknownto
attain such growth and condition in so short a time. It was built in the virgin forest, in proximity
to lands laid out for a small-farm settlement, and two or three years ago there was nothing but
forest for miles round.

The total of the attendance in all schools in 1889 was 10,460, and in 1890 it was 10,694—an
increase of 234.

The total of the standard passes in 1889 was 5,985, and in 1890 it was 6,438—an increaseof
453. The examination attendance was very good and very hearty. Of 7,687 children, who were
expected to be present for standard examination, only 217 were absent, or lin 35; and in some
large and good schools hardly any pupils were absent. In standard work the following table
shows the passes made, compared with those of theprevious year :—

Year Standard I. Standard 11. Standard 111. Standard IV. Standard V. StandardVI.
1889 ... ... 1,347 1,548 1,039 943 684 351
1890 ... ... 1,330 1,377 1,456 997 727 447
The percentage of passes made on the number presented for 1890 is 93-3, which is 3-8 per cent,

higher than the result for 1889, and the highest result yet made ; and I am again in a position to
state that there is a highly satisfactory increase in the numbers passed in the higher standards,
and an equally satisfactory decrease in the numbers returned in and below Standardll. Thus
again it is clear that the standard classification in this district as a whole continues to rise year by
year in a very appreciable degree.

On again going carefully through the examination reports of the several schools, I am pleased
to find that many of those which were considered last year to be in a stationary or declining
condition are now more or less improving, and that there are not more than nine schools out of the
seventy-three which can be looked upon as being more or less in an unsatisfactory condition; and,
further, that in five of the weakest schools a change in the head-teacher has been made since the
examination, and that better results may now be expected in these schools under their new
management,

Much of the character of the standard work is satisfactory and improving. The practice of so
marking the schedules that, on the onehand, credit is givenfor excellencein any subject,_ and,^ on the
other,weakness withoutfailure isrecorded, gives auseful stimulus to class-teachers, especially in large
schools, where JEmulatioalit ingenia. In many schools, English is acomparatively weak subject.
Candidates in Standards V. andVI. are often unable to correct common errors of speech. There is
very little failure in spelling, and good composition is generally taught. A few schools are still
weak in arithmetic, but'more attention is generally given to mental work, which is now a daily
exercise in nearly every school. Much of the paper work is neatly written and carefully arranged.
The use of the new form of examination papers for the several standards and subjects has conduced
to this result. These papers have again been revised, and, as they are now sold at half their former
cost, it is hoped they will be generally used for all examinations. In some of the best classes of
larger schools, much of the standard work is of excellent quality—especially in reading, writing,
and arithmetic. The teachers of such classes act on the motto, Age quod agis, and it is quite a
pleasure to examine their work. Frequently, during the past year, have I warmly commended such
teachers. Drawing is now a standard subject in all schools, in accordancewrith the syllabus drawn
up by the Drawing Instructor. The time of this officer has been taken up during the past year
with other matters, and he has not spent as much time as usual in the schools ; but of course the
classes have been carried on, and the first-grade examination made. The passes this year, made by
1,932 candidates from fifty-six schools, were—689 freehand, 821 geometry, 381 scale, and 75 model.
Of these papers, 262 are marked excellent, and 353 good. Mr. Eiley is about to introduce a new
syllabus, and to give much more timeto the schools.

In takinga broad view of the standard work, it may be said that the schools as a whole have
arrived at a state of efficiency so far as the number of passes is taken into account. The aim of the
teacher is nowto maintain and improve the quality of this work.

I have now to dealwith that importantpart of school workwhich lies outside standardrequire-
ments, and the importance of which, I think, is hardly realised by the public. This work is divided
into two sections : first, the " class "-subjects, now three in number—history, geography, and science ;
secondly, the "additional subjects," now five in number—recitation, drill, singing, needlework, and
subject-matter of reading-book. In the table of results attached to this report [not reprinted] will
be found the percentage of maximum marks obtainedby each school in each of these sections.
The examination of "class" and "additional" subjects precedes the examination in standard
work, and the value of a school, in my judgment, depends in a great measure on the quality of this
class instruction. In the successful teaching of science, physical geography, history, recitation,
observation-lessons, and subject-matter, the best abilities of a teacher are needed. The eight
subjects already enumerated are all more or less taken up in schools, and they are all well taught
in some schools; but much remains to be done. It is in the direction of improving the instruction
generally in this portion of our curriculum that attention is required. This year has seen the
introduction of more practical "science teaching, nearly every school taking up one- at least of four
prescribed syllabuses—chemistry, physics, physiology, and botany. Also, "object-lessons" to
lower classes are now illustrated in several large schools by actual experiment, and the lessons
orm an introduction to the first principles of science; but such work is not yet general.
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I am much pleased with the year's work in physical geography, the prescribed programme
being generally well and intelligently taught. HistoricalHeaders are in more general use. Where
any difficulty exists in getting the children supplied with these Readers, I hope the School Com-
mittees will purchase sets for the use of the school. One set will last for years, and it is by far the
best means of providing classes with complete sets of uniform books in good condition. Improved
recitation is also a feature of the year's work. The late Matthew Arnold said, " The art of reciting
a piece of poetrywell is an education in itself," and I am pleased to find it is more or less being
made.an art. In the city schools, Tonic Sol Fa singing is more generally taught by each class-
teacher, and a decided improvement is the result. Many of these teachers have attended classes
taught by Mr. E. Parker, and it is already recommended in the Pupil-teacher Examination
Eeport that such instruction classes in singing be open to all. teachers at a nominal fee. The report
on the needlework of the city schools, sent to me by a competent lady examiner, states that the
work is more varied, better presented, and generally of improved quality. The head-teachers are
advised that new plans are suggested. The making of small garments, with specimens of more
varied work, with improved darning, is recommended. In manycountry schools the sewing is very
well done. A new pole-drill for girls has been introduced with great success by M. de Mey, who
continues to prove himself a valuable officer. Generally speaking, the classes showed considerable
intelligence in answering questions on the subject-matter of their reading-books.

The infant departments of schools have been carefully examined, and the work in reading is
much improved, especially in thecity infant schools. With theexception of the Mount Cook Infant
School, these departments are deficient in kindergarten occupations. Material for modelling in
clay and at least three other occupations is now supplied to all these departments, and more
satisfactory work willbe looked for.

In my last report I expressed the opinion that school life was not bright enough, and that
there was danger of children being overbored by the wearisome dulness of much of their daily
occupation : Durum et durum nonfaciunt muruvi. A,few months ago Iasked the head-teachers to
meet the Inspectors, and talk over with them how means could bo devised whereby school work
could be made more interesting, attractive, and palatable to the taught, and, if possible, at the
same time, more intellectual and less wearisome to both teachers and taught. We discussed
recommendations which I had drafted, and we decided on the adoption of a programme, which was
submitted to the Board, who warmly approved of the plan, and voted a liberal sum of money to
furnish the schools with the necessary apparatus and material. The following is the plan of work
proposed for next year: That more time bo given to the teaching of elementary science experi-
mentally ; that, in the lower classes, " observation lessons " should be taught by actual experiment
and illustration; that " readings " of Longman's Fairy Tale Books and other books of interest and
amusement to young folks, and of stirring passages from history to upperclasses, be made twice a
weekby the class teacher; that modelling in clay and at least three other kindergarten occupa-
tions be introduced into all infant departments; that home' lessons be made light and easy; and
that drawing lessons should include the application of drawing to the making of cardboard models
and designs. On the other hand, it was allowed that requirements in history and political
geography should be definite and moderate, and that the arithmetic of one or two standards should
be a little easier. We are now about to furnish schools with the means of carrying out these
resolutions, which I am sure will meet with a general approval, and which, I doubt not, will in
time lead to a more wholesome,a more intellectual, and a lighter-hearted school-life.

I have, &c,
The Chairman, Board of Education, Wellington. Eobebt Lee.

SummaryofResultsfortheWholeDistrict.

HAWKB'S BAY.
gm Education Office, Napier, Ist January, 1891.

I have the honour to submit for the information of the Board my annual summary report
on the progress of education in this district for the year ending the 31st December, 1890.

Forty-seven schools were in operation at the close of the year. These contained forty-nine
departments with accommodation sufficient for 5,478 pupils, supposing that the school places were

Classes. Presented. Absent. Excepted. Failed. Passed.
Average Age

of those
that passed.

127
561
840

1,141
1,771
1,644
1,403
3,207

Yrs. m.
Above Standard VI.
Standard VI. ...

V. ...
IV. ...
III. ...
II. ...
I. ...

Preparatory ...

13 26
24 46
37 47
56 107
53 100
33 24

75
43
60

152
114

16

447
727
997: 1,456

1,377
1,330

13 9
12 9
11 11
10 11
9 7
8 6

Totals 10,694 216 350 460 6,334

* Mean of average age, 11 years 2 months.



E.—lb 16

exactly arranged to supply the wants of each district. The number of pupils returned as belonging
to the schools at the end. of the year was 6,012, whilst the average attendancefor the December
quarter was 4,843, or 812 per cent, of the roll-number. The schools were staffed by forty-seven
head teachers, thirty-eight assistants, sixteen ex-pupil-teachers, and fifty-one pupil-teachers. On
the estimate that two pupil-teachers are equivalent to one assistant or principal teacher, the staff
employed is equal to onepupil-teacher for every twenty-onechildren in average attendance.

No new schools were opened during the year, nor were any efforts made to provide the
deficiencies in the way of buildings which I pointed out in my last report as being necessary. The
teaching at the Napier Main School, at Gisborne, Patutahi, Ashley-Clinton, and Matamauis carried
on under conditions by no means favourable to good progress, and nothing has been done to alter
what it is only possible to characterize as an unsatisfactory state of affairs. I regret also that
nothing has been done in the way of repairs to the school buildings and to the residences. A heavy
expenditure must be incurred at no distant date unless steps are taken to paint the buildings and
carry out minor repairs which School Committees, though very desirous of carrying out, are unable
to undertake with the funds placed at their disposal.

Compared with last year the increase in the school attendance is small, but this is in consequence
of the great amount of sicknes that has prevailed in most of the school districts for more than six
months of the year. A number of the schools had to close for several weeks owing to the absence
of so many pupils from sickness, and the general effects have been such that the average attendance
for each of the three quarters ending June, September, and December was much lower than that
for the March quarter. Signs of improvement were apparent in the December returns of attend-
ance, but still the results are unsatisfactory, as they point to the fact that nearly two hundred
fewer children were attending the Board schools during the December quarter than were attending
in March.

I have noticed that several Committees instituted proceedings against parents under section 92
of the Act for non-attendanceat school, but the enforcement of attendance is not popular with the
Committees generally, as it tends to arouse strong local jealousies in small communities, where
every man deems himself as good as his neighbour.

All the schools have been duly examinedand reported on as required by departmental regula-
tions. They have also been visited at other times as far as circumstances have allowedfor the
purpose of judging as to the characterof the teaching and thepower of controlling classes or depart-
ments in the case of those teachers whohold certificates of competency from the Government.

The number of pupils whose names appeared on the examination schedules as belonging to the
schools at the time of the examination was 5,732, whilst therewere 3,732 children, or 65"1 per cent.
of thewhole, presented for examinationin standards. Eighty-six pupils were absent from school on
examinationday, 126 were " excepts" under the regulations, 685 failed to meet the requirements,
leaving 2,788 pupils, or a little over 486 per cent, of those presented in standards, for promotion to
a higher class.

The following table contains a summary of the results in each of the standards. For the pur-
pose of comparison the totals for the years 1888 and 1889 are also given in the table :—

In what is known as the Inspector's " Summaryof results for each school," there will be found
a table containing the percentage of passes, the percentage of marks gained in class-subjects, and
the marks gained for additional subjects by each school in the district. Of standard passes nine
schools passed 55 per cent, or more of their pupils in the examination; sixteen schools passed
45 per cent, and under 55 per cent, of their pupils; whilst the remaining twenty-two schools varied
in their passes between 44 per cent, and 9-3 per cent. In the class-subjects five schools obtained
over 80 per cent, of the possible marks ; twenty-seven others obtained marksvarying from 60 to 80
per cent., and the remaining fifteen schools obtained fewer than 60 per cent, of marks; one of
them falling as low as 12-| per cent. In every school additionalsubjects were taken up; repetition
being taken in forty-two schools; drill, &c, in twenty-eight; singing in thirty-five; needlework in
forty-one; extra drawing in two; whilst in the case of forty-two schools marks were given for a
knowledge of the subject-matter of thereading lesson.

The results for the various schools show wide differences in the standard of attainments,but

Classes. Presented. Absent. Examined. Excepted. Failed. Passed. Average Age.

Above Standard VI.
Standard VI. ...v....

IV....
III....
II....
I....

Preparatory ...

47
142
339
552
785
823

1,044
2,000

47
4 138
7 331

11 341
24 . 761
21 ' 802
18 1,026

4
6

21
28
32
35

44
114
117
150
130
130

99
211
403
583
640
861

Yrs. m.

14 3
13 5
12 3
11 4
10 5
9 0

5,732 86 3,646 126 695 2,788

Totals for 1888
Totals for 1889

5,578
5,691

118
66
I

3,468
3,539

147
134

889
641

2,566
2,897

11 10
11 9

* Mean age, 11 years 9 months.
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the differences often depend upon causes over which teachers have little or no control. The
regularity of pupils at school, the social position of parents, and the emulation of a Committee
are important factors in making a successful school, though they are not always indispensable to
success. A good teacher, with a smack of enthusiasm for his work, with a little tact, ability to
control, and a methodical mind, can work wonders anywhere, and though adverse circumstances
may often hinder they cannot kee}} away the success which such a teacher merits. During the
year under review the school work has been greatly hindered by the la grippe epidemic, by irregular
attendance, and in the case of Standard VI. pupils by a short school year, so that the results do
not show in as favourable a light as those of the previousyear. Both thepresentations in standards
and the passes were fewer than they were in 1889,but in class and additional subjects the progress
made was very satisfactory. The forty-seven pupils who are returned as above Standard VI.
consist chiefly of the senior division of the Gisborne District High School, who do work of an
advanced character as defined in section 56 of the Education Act, and altogether beyond the
standardrequirements. The general report on the work of the upper division of this school has
already been submitted for approval. With the exception of the pupils referred to, few of the
older children continue to attend school after passing Standard VI., and these pupils have to be
examinedin the requirements of Standard VI. It seems to me that an important advantage to
education would be gained if some arrangements could be made for bringing together the few
solitary pupils to be found in the country schools in Standards V. and VI., and the class above
Standard VI., so that they might be brought under the same kind of instruction. As things are at
present a good deal of a teacher's time in the smaller country schools is necessarily given to the
instruction of a few pupils in the higher standards, whilst the lower classes are too often left to the
tender mercies of a junior teacher. The difficulties in the way of bringing together for instruction
the senior pupils residing in the neighbouring districts are many, but, whenever it is possible, effec-
tive organizationimplies its adoption. The short school yearwhich a number of the Sixth Standard
pupils had for the preparation of their work has necessarily increased the failures in that standard,
and a reference to the table of passes will show thatymany pupils have not succeeded in reaching
the requirements entitling them to a pass. In any case the effect of the failures will be beneficial
both to teachers and pupils, and I lookforward to much better results in Standard VI. next year,
as a number of those to be examinedwill have had nearly two years for preparation of their work.

Before offering a few remarks on the subject of instruction, I would point out how difficult it
is to form anything like a fair estimate between my demands for a standard pass, and the demands
of Inspectors in other districts. It seems to me that, whatever compulsory subjects are authorised
to be prepared by pupils to entitle them to a standard pass, something likea fair degree of attain-
ments should be insisted on. No doubt the departmental regulations assume that a standard pass
in one district should be a fair type of a standard pass in every other district. But Inspectors are
isolated. They have no common basis by which to judge or compare their several standards, and
each interprets the departmental regulations in his own way. The Board has already suggested to
the Minister of Education that a meeting of Inspectors should be held. I venture to express a
hope that the Minister will approve of the suggestion. I have no more wish for uniformity in
education than I have for uniformity in nature, but it would be a great satisfaction to know how
far the demands for a standard pass in this district will bearcomparision with those of other educa-
tional districts.

The character of the instruction in most of the schools is in its way commendable, but real
educative processes are too often neglected for the more immediate results which are to be obtained
for the purpose of meeting regulation requirements. In the higher standards I have observed
signs of deterioration in the school work, even in some of the best organized schools. As to the
cause, I can only refer it to the number of "pass" and "class" subjects that pupils have to
attempt in order to qualifyfor what is known as a " standard " pass. It is not that children are
overworked, they are simply overtaught. They are made weary by a continual supply of the bare
husks of the many subjects they have to learn, and yet the cry is, by men who should know better,
that our education is " too literary !" I think it is Buskin who says that "nothing is well done
that is done in competition," and this is very true when applied to the work of the schools. One
of the highest purposes of school training should be to show the children how to use books, and yet
in some schools children scarcely become acquainted with any book, except the ordinary standard
readers, through which they are taken at competitive speed, during their entire school life. How
to use for purposes of study a grammar-book, a geography-book, a dictionary, or even a history-book,
is a mystery to most of our standard children, as parents may readily find out for themselves. The
blame does not always rest with the teachers. I am convinced that the majority of them would
pursue a different course to-morrow if they had the power to do so; but the character of the work
to be prepared can only be accomplishedby the teachers collecting the scrappy facts of knowledge
themselves and getting their pupils to learn the same, regardless as to whether the children are
being educated so long as the course pursued meets with departmental requirements. The
Inspectors are powerless to alter what they know to be wrong, and so the Education mill grinds on
regardless of utility and the constant demands made for the adoption of rational processes in
education.

The junior departments continue to be carried on with much care and success by a very earnest
staff of teachers. But I should like to see an attempt made to train children to answer questions
put orally just as fully and as completelyas if the children had to write down their answers on
paper or on slates. What is made fundamental in the early training of children becomes a mental
discipline in after years, and, if young children can be trained to give a complete answer orally when
a question is put to them, it will be an important advance in intellectual training compared with
the system that now prevails. To illustrate what I mean by an example, let it be supposed that
the recapitulation of an object-lesson on "A Slate" is being taken. The teacher, holding up a
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slate, asks, "What is this?"—Children: "A slate." Teacher: "How many sides has it?"—
Children: "Four." Teacher: "What is its shape?"—Children: "Oblong." Teacher: "How
many surfaces has it?"—Children: "Two." Teacher: "For what is it used?"—Children: "To
write on." And so on to the end. Now, there is no intellectual faculty brought into play by
allowing answering of this sort. Memory and a previous lesson on form will provide the word
given as an answer to each question ; but neither observation nor memory will suffice for the
following answers: Teacher (holding up a slate) : "What is this?"—Children: "It is a slate."
Teacher: "How many sides has it?"—Children: "A slate has four sides and two surfaces."
Teacher : "What is its shape?"—Children : "In shape the slate you have is an oblong." Teacher :
"For what is the slate used?"—Children: "The slate is used for writing and drawing; it has
other uses also." The first method, as here described,requires the exercise of the perceptive faculty
only; whilst the latter method of answering requires the exercise of the conceptive faculty, which
combines the intellectualwith the perceptive faculty.

The system of " cutting-out," for training young children in correct form, and referred to by
me last year as having been successfully introduced into several schools, is making headway, though
very slowly; but good results are promised in several junior departments. If scissors could be
provided for the use of pupils, the system of " cutting-out " in connection with drawing would be
generally adopted throughout the district.

Reading.—l have already expressed the opinion that the children do not get sufficient practice
in reading at school, and I am inclined to urge the establishment of a school library for the use of
pupils in every district. Six reading-books, containing altogether about eight hundred pages of
ordinaryreading matter in six years, constitute a very small literaryontfit for boys and girls in this
country on their leaving school; and, when this fact becomes fully realised, I think it will be
readily conceded that a library is neces ary, if not indispensable, to the efficiency of every well-
ordered school. The circular on the subject of school libraries that was issued some months ago by
the Government has had a beneficial effect upon teachers, and at least three new libraries have
been established on the lines suggested by the department. The following schools in my district
have each a library for the use of pupils : Ormond, Matawhero, Te Arai, Gisborne, Wairoa, Petane,
Meanee, Patangata, Norsewood, Porangah.au, and Woodville. As a subject of instruction reading
should be fostered in the lower standards mnch more than it now is. The power to read with
intelligence is perhaps the most valuable of all acquirements, and offers more sources of lasting
pleasure and profit to children and adults than anything else. In Standards 1., 11., 111., and IV.
at least two reading-books should bo prepared during the year, and I should hail with satisfaction
a departmental regulation that made this compulsory for all schools. The subjects embraced by
them might readily include the wholeof the present requirements in geography, history, and lessons
on general information.

Arithmetic.—This subject receives more attention than reading in the majority of schools,
but, as pointed out by me two years ago, success would be much more easily gained by the pupils if
teachers gave more time to instruction in mental arithmetic and the thorough preparation of arith-
metical tables. Naturally all the higher processes can be illustrated by means of elementary and
concreteexamples, and these should be frequently given to children as mental tests, for I am fully
convinced thatmental arithmeticis a most valuable aid to pupils in their after lives, and no efforts
should be deemed too great so as to make a school thorough in this branch ofwork. A special paper
in mental arithmeticwas set as part of the arithmetic for Standards IV., V., and VI., the tests being
limited to the rules in Blackie's Mental Arithmetic, and the average results were encouraging.
The style of arithmetic papers sent in by pupils above Standard 111. was not equal to those of
previous years. To me it is greatly to be regretted that the decimal system of weights and measures
has not been adopted for the colony instead of the cumbrous and antiquated system we now
have.

Writing varies much in quality in the different schools, but on the whole the average standard
results are fairly good. My tests for writing in Standards I. and 11. were given on slates, the copy-
books being marked without reference to a qualification for a pass. In Standards 111., IV., and V.
thecopybooks only were marked for a pass in writing, but in future I propose to set special writing
tests on paper for all standards above the second. Vere Foster's books, Palmerston series, are still
used in most of the schools; but lately a number of teachers in the Poverty Bay district have
adopted the Jackson'sVertical Writing Copybooks, as used in the English Civil Service examina-
tions, and the results have been unusually good. Judging by the progress made during the twelve
months the Jackson's copybooks have been in use, it seems to me that a good deal of time will be
saved in acquiring a knowledge of writing by their adoption, but I defer a final judgmentupon them
until after anothervisit to the schools where they are in use.

Dkawing.—As far as the schools have been able to comply with the regulation in this subject,
theprogress is satisfactory. Freehand and plane geometrical drawing have been taken up in all
the schools, but elementary solid geometry has not been attempted anywhere, and model drawing
is only taught at present in three places.

Geogbaphy is well taught in the lower classes, but in the two highest the results are not so
good. The employment of blank maps for testing the pupils in Standards 11., 111., and IV. has
done much to foster the growth of intelligent methods in teaching the subject, and I am sorry that
the same plan cannot be adopted in my examinationof the remaining standards. In many schools
mapping continues to be welland carefully taught. I find that the most difficult thing to get done
in this subject is the topography of one's own district, with a general knowledge of the geography
of New Zealand. Children too often know the rivers of Asia or the lakes of Africa or America
much better than they know the rivers and lakes of New Zealandor even of their own district. I
am sometimes inclined to think that teachers themselves know very little of the geography of New
Zealand, whilst relatively it is the most important country with which they have to deal.
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Gbammab and Composition.'—As a standard subject grammar and composition occupy an
important place. In Standards 111. and IV. the grammar was examined orally, and a special test
in composition was afterwards given; it being possible for pupils to obtain half marks in each
division of the subject. In the highest standard the pupils in their paper tests gave evidence of
having been carefully instructed, but too much time appears to be given to the analysis of sentences
and too little to paraphrasing.

The class and additional subjects continue to receive much attention, and in many schools
they are taught with commendable success. A vast amount of poetry for repetition and recitation
was prepared for theexamination, and I am inclined to think that this will form a most valuable
store for pupils in their after lives. The memorising of the noblest thoughts of noble minds must
tend to encourage those who willhave little time for reading after leaving school, and, although the
elocutionary effects are sometimes poor, the seed that is being sown is of good quality. Singing is
well taught in a number of the schools, but perhaps the most marked improvement in the additional
work is in drilland calisthenics. Teachers are beginning to appreciate the benefits to be gained by
the systematic instruction of theboys in drill, and of the girls in calisthenics, and in several of the
principal schools this phase of school training has lately received special attention. The Napier
School Committee some months ago engaged Sergeant-Major Huddlestone, of the Napier Volunteers,
to instruct the town children in drill and physical exercises, and the progress up to the date of my
visit to the school was very marked.

Sewing.—Judgingby'the reports of the lady examiners the sewing in most of the schools is of
a high order of merit. It is needless on my part to say that the lady teachers deserve much credit
for the efficient manner in which the subject continues to be taught. Personally I should prefer to
see more attention paid to patching, darning, and mending in Standards 111. and IV., and in the
highest standards it would be well if arrangements could be made for special instruction in cutting-
out and in the use of sewing machines. Sewing is a subject in which specialisation for instruction
and training can be fully carried out, and already this form of specialisation has been introduced
into one school with excellent results.

Instruction in elementary science is popular in most schools, but there are few teachers who
are really capable of teaching the subject well. Nor is much encouragementheld out by the Board
to those who arefond of science and who are experts in some special branch or subject. There are
no scientific appliances provided for the schools, with two or three exceptions, and teacherswho
take up physics or elementarychemistry are required to purchase their own appliances. This is a
subject which calls for consideration by the Board. Makatoku, Napier, Ormond, Danevirke,
Hastings, Kaikora, Gisborne, Woodville, Ormondville, and Norsewood are the only schools where
elementary science is really well and intelligently taught.

Mobal Tbaining.—l regret that I cannot express full satisfaction at what may be termed the
moral phase of training in certain schools. It is a phase of training too often overlooked,because,
like reading and arithmetic, it cannot be measured by percentages; but no part of school work
should be more jealously guarded by School Committees. Moral training is permanent in its
effects, and if this aspect of school discipline is weak the whole educational fabric will be of little
value. There are things which, in themselves, are not wrong, but which on the part of teachers are
not at all times becoming. Appearances are very important as a factor in training, and it is for
this reason that I do not think it by any means a proper thing for teachers to be seen smoking in
and about a school; nor should hotels be the places for teachers to frequent. Such matters as
these may appear to some as of trivial importance, but it must be asked what will be the possible
effects upon the rising generation when such things are common ? Men must learn to discipline
themselves before they can discipline others without the employment of force, and it is in this
phase of school keeping, I regret to say, there is room for improvementand watchfulness.

In conclusion, I am pleased to again record the fact that the Committees, with few exceptions,
continue to take an active and intelligent interest in the welfare of their schools. As a rule, repre-
sentatives from each Committeemeet me on the day of examination, and they show in many ways
their desire to carry out efficiently the duties imposed on them by the Education Act. lam
convinced that much good to the cause of education in this district is done by their instrumentality.

I have, &c,
The Chairman, Board of Education, Napier. H. Hill.

NELSON.
gIB Nelson, 31st December, 1890.

I have the honour to submit to you my report on the Nelson public schools for this
year.

Ninety-four schools are now at work, several of which have been opened quiterecently. The
rolls contained 5,714 nameswhen the schools were examined, 5,303 being present. The absentees
from examination, 411, were far too numerous. The number of scholars on the roll at the close of
the December quarter was 5,831.

On the whole, there is substantial reason for being satisfied with the work that has been done
in our schools during the past twelve months. It is true that in some schools a large proportion
of the pupils have proved unequal to the demandsmade upon them on examination day ; but, from
a careful observation of whatwas going on during my visits of inspection, and on other sufficient
grounds, I have no reason to conclude thatmore than a small fraction of such schools as have done
badly on this occasion owe their ill-success either to the indolence or to the incapacity of their
teaching staff. Under a system where weakness in any one of seven subjects is, of necessity,
brandedas " a failure " in all, much allowancemust be made for the element of chance, especially
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in the very small schools now so numerous in this district. The accidental presence of even so few
as three or four dull-witted or backward children in a school numbering in all hardly a score of

pupils would materially alter for the worse what are conventionallytermed the " Eesults, however

ably such a school may havebeen conducted.
Wherever I have satisfied myself that there were good grounds for attributing a part or even

the whole of the non-success of a school to faulty teaching or training, I have endeavoured to

indicate my meaning with sufficient clearness in the detailed account of the state ot each
establishment. ;,...,. . 11 n 4 u a

I am again able to report in favourable terms as to the discipline of our schools and the good
behaviour of the great majority of the scholars, both when within and without the school walls.
The orderliness and good humour of the school children whom one passes by, either m the streets
of our towns or on our country roads, together with the infrequency of foul language, cannot well
escape the notice of even a careless observer. .

Something too much has been made of the multiplicity of subjects now embodied m our
complete school course. It is undeniable that by adding to the number of channels the total
volume of a stream is not increased; but no reasonable being ever expected tnat it would be and

an examiner who knows his business will always make allowances in proportion to the quantity ot

additional matter exacted. A school course that should include only three or four subjects,
succeeding one another in an unchanging and unchangeable round, would be found intolerably

tedious by young children, few of whom canfix their minds intentlyon anything for manyminutes.

It would seem thatvariety of food for the mind is as essential as a varied diet for the body lour
of the most popular subjects among our children are those which have assumed only lately a
prominent place in the public schools of Nelson—drawing, elementary science, vocal music, and
drill The evident relief with which children who have been poring over sums welcome a singing-

lesson or exchange a lesson in grammar, where words only are dealt with, for a lesson m common
things' speaks volumes in favour of retaining these,cheering variations in the programme. JNor

should it be forgotten that all these matters, in one way or another, largely help forward the
general conduct of the school. Drill, for example, in addition to its admitted physical uses, gives
habits of prompt attention and orderliness ; while drawing, independently of its intrinsic value in

after life, does much to help the handwriting by training eye and hand.

_
Beading which until the last two years was the least satisfactory portion of the school worlc,

now stands as it ought to do, at the head of the list. It is not too much to say that threading m
many of our schools is at present excellent, in the majority good, and in no instance distinctly bad.
There are still however, one or two points in which the methods of teaching employedmight be
bettered Simultaneous reading, useful in its way as an adjunct, has been allowed to usurp too
prominent a place in the reading lesson. It also too frequently precedes, instead of following the
individual reading of each member of a class. The art of reading at sight will not be readily
acquired if children with retentive memories have the opportunity of hearinga whole passage read
by the class with the corrections of the teacher, before attacking it for themselves one by one. _It
is a hopeful'sign that an alternative reading-book, so long recommended m yam, is at last being
brought into use pretty generally. , .

Good or evenfair handwriting is still far from being as common as it ought to be. On inspec-
tion visits one misses the active minute supervision of the teachers and the constant use of black-
board writing as an exemplar, without which really good work can hardly be looked for. Much
slovenly misshapen writing is to be found, where it is quite unpardonable, among the copybooks of
even the older scholars. Eemonstrance having so far proved ineffectual, several specimens ot
moderatelygood writing, taken from our own schools, will be brought round at next examination
for the purpose of comparison. Those whose copybooks fall distinctly below the standard thus set
up especially in the two highest classes, may lay their account in being summarily rejected.

In face of the fact that at least twice as many scholars break down in arithmetic as m any
other subject it may seem paradoxical to affirm that this important art is very well taught in most
of our schools ; but arithmetic, especially in its higher branches, is intrinsically difficult, and habits
of unerring accuracy, as well as the faculty of looking all round a knotty question, do not, as a rule,
come to children until the ordinaryschool life is nearly over. I find that in this subject, beyond all
others young pupils, however carefully and skilfully they may have been trained, habitually dis-
appoint—though they occasionally exceed—the expectations of their teachers. Again and again it

has been found that a whole class will break down miserably, while the classes immediately above
and below it, who have received precisely the same kind of training, willanswer correctly and with
ease every question on their paper. Even ourpicked scholars, who have solved readily the hardest
papers set at the ordinary annual examinations, too often give but a sorry account of themselves
when tested by not dissimilar work at a scholarship examination.

The substitution of a set of papers in which some knowledge of common idioms, and of the
meaning of words in daily use, is required, for the mere formal parsing that has hitherto made up
the' stapleof the grammar papers, proved a sore trial to the olderscholars, forwhom it was intended.
Comparatively few could explain " what was wrong, and why it was wrong," in such phrases as

" They saw both you and I," and " Neither James nor John were wrong." The meaning of such
words as " renowned," " restitution," and " absolve " also presented quite unexpected difficulties to
some otherwise well-taught scholars. On the other hand, the English composition was, for the
most part, creditably done.

Elementary science continues to be carefully and successfully taught in most ot our schools,
though in a few the teachers evidently thought that it could be treated as an optional subject, and
therefore ignored it altogether. This is a mistake that cannot be too speedily rectified.

Time would be saved if the teaching of geography were more intimately blended with that of
history These two matters are so closely related that there are many occasions on which they

20
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might be taught concurrently, when it would be found that each helped the other. Little fault can
reasonably be found, however, with the way in which both of these branches are being taught at
present.

Great pains have evidently been taken by our teachers to improve the faulty spelling of which
I had such good reason to complain last year. Although matters have certainly mended, much
remains to be done before the generalresult can be termed quite satisfactory. It is only fair, how-
ever, to explain that the large increase in the number of those who broke down this year, especially
in the upper classes, was mainly due to the nature of the test applied to the latter. For the older
scholars the dictation was taken from abook with which they had no previous acquaintance ; and
this ordeal, though not, I think, an unfair one, proved too hard for scholars of fourteen or fifteen
years old.

The systematic teaching of vocal music, now general in our town schools, is generally spreading
throughout the country districts. The progress made by the children in part-singing, and in the
art of reading simple music at sight, is most encouraging. Several of our country teachers, with
praiseworthy zeal, have been studying music to such good purpose that, though they knew little or
nothing about the subject a year or two ago, they are now able to train and conduct efficiently their
own music classes.

Many teachers have also attended drawing classes, with the laudable object of better qualifying
themselves for teaching that art. The good results of this may already be seen in the improved
work of their pupils. Blank drawing-books are nowfast superseding the very unsatisfactory books
formerly in general use, when the teachers were less able than they noware to draw copies or to
teach from models.

My usual account of the condition of each school when it was last examined is appended.
[Not reprinted.] I have, &c,

W. C. Hodgson, Inspector.
The Chairman, Board of Education, Nelson.

SummaryofResultsfortheWholeDistrict.

GBEY.
Sis,— Education Office, Greymouth, Bth April, 189].

I have the honour to present my report upon the schools in the Grey District for 1890.
Nineteen schools were examined, and the examination of two schools was deferred owing to

bad weather and other causes. The following tables give full particulars of passes, and furnish a
means of estimating the condition of the district from year to year, since 1885 [not all reprinted] :—

21

Classes. Presented. Absent. Excepted. Failed. Passed.
Average Age

of those
that passed.

Yrs. m.
Above StandardVI.
Standard VI.

V.„ iv.„ III.
II.
I.

Preparatory ...

124
351
513
704
741
740
734

1,807

13
22
29
25
26
21

IS
25
52
32
40
25

88
134
218
109
135
53

232
332
405
575
539
635

13 11
12 10
12 0
10 10
9 10
8 8

Totals 5,714 136 192 737 2,718

* Mean of average age, 11 years i months.

1885. 1887. 1889. 1890.

Roll-number on day of examination
Number of above who have already passed

the standard course ...
Within standard classification
Number enrolled in standard classes present

at examination
Number promoted to a higher standard
Percentage of promotions—

On roll-number of school
On roll-number of standard classes
On number present in standard classes

Mean of average age in standards. .
Mean of average age of those who passed ...
Percentage of passes in standard pass-subjects

1,383

14
872

828
579

1,513

27
1,058 "

972
676

1,746

18
1,177

1,100
731

1,729

26
1,161

1,080
912

41-87
66-4
69-93

44-6
64
70

lly. 4m.
lly. 5m.

78

41-9
62-1
66-5

lly. 3m.
lly. 6m.

77

52-7
78-5
84-4

lly. 4m.
lly. 7m.

85
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Average percentage of additionalmarks :—
188G. 1887. 1888. 1889. 1890.

Percentage ... 74 ... 63-2 ... . 45-6 ... 75 ... 79-5
The result is on the ■whole extremely satisfactory. Under the head of " Promotions " there

is a general and considerable increase.
In dictation and spelling, arithmetic and grammar,a great improvement is perceptible. Bead-

ing has improved slightly, and writing shows no appreciable improvement, but is not consequently
to be reported as bad. The writing has improved very considerably during the past few years.
Geography shows a decided falling-off, which is largely attributable to an attempt to do the
Geographical Eeaders thoroughly in addition to the ordinary programme.

In class-subjects there is somefalling off. History, geography, and science are weaker than in
the previous year, and drawing slightly better.

In additional subjects the mean average is slightly better. Needlework shows great improve-
ment. Recitation and drill show no improvement generally on the previous year, and there is a
slight degree less perfection in singing. The additionalsubjects should receive greaterattention.

Drill and singing are too often omitted, and there appears to be an idea existing that the
teaching of these subjects is optional, but it is not so. Want of space often prevents due attention
being given to drill, but where a playground is provided it should not be omitted. Where the
ability to teach singing exists, that subject should be included. " Subject-matter" lam often com-
pelled to omit owing to want of time, but in the few cases in which I was able to give attention
to it evidence was forthcoming of the omission of that very important part of thereading lesson.

In connection with these subjects due allowance must be made for those teachers who have
charge of small schools, and who find some difficulty in meeting the requirements of the syllabus.

Beading.—Though the percentage of passes in this subject is high, it must notbe supposed
that anything approaching perfection has yet been attained. Really good reading is stillmore the
exception than the rule. Class criticism as to accuracy, pronunciation, and observance of stops is
allowedand rightly encouraged, and the effect is perceptible. Why not encourage the scholars to
extend their criticism to style, expression, and emphasis'? lam sure that the teacher who would
try the experiment would find himself repaid. The subject-matter, lam afraid, is often regarded
as of no importance, but a comprehension of the matter of the lesson must precede intelligent
reading. Two books should be used in the lower classes during the year. I fear that the book-
lessons are too often learned by heart. Longman's New Readers, which are now used in this dis-
trict, are well graded, and their introduction has been beneficial. I found that in some schools
the scholars have been advanced from the Second Primer to the First Standard Book, the Infant
Reader being passed over. This is decidedly a mistake, and should not occur. Care is necessary
in the use of simultaneous reading. The monotonous tone which prevails in a few schools may
possibly be caused by a too free use of this exercise. In asking for the meaning of a word I fre-
quently find that another part of speech is given. Scholars should be carefully trained to give a
synonymous word being the same part of speech as the word occurring in the lesson. If the funds
of the Board would permit I stronglyrecommend that the schools be provided with a full set
of reading-books for school use only. Those for the upper classes should have a continuous story
for the purpose of creating interest in the lesson.

Spelling.—The passes in this subject show an increase of 16 per cent, as compared with those
of 1889. This is very satisfactory, and is no doubt attributable to improved methods of teaching,
and greater care in connection with dictation exercises. In the few schools which exhibited any
weakness I generally found the transcription carelessly done ; and deficiency in spelling may often
be traced to want of care in supervising the transcriptionexercises of the lower classes. Punctua-
tion is required in the fourth, fifth, and sixth classes; and, though I have treated mistakes and
omissions very leniently hitherto, I cannot promise to continue the indulgence. I allow the
teacher always to give out the dictation and spelling; but this is an advantage only when the
teacher's delivery is clear and distinct. Mistakes are often made which show the hearing of the
scholar or the pronunciationof the teacher to be defective,

Percentage on Class-su >jects. 1887. 1889. 1890.

)rawing
listory ...
teography
llementary science and object-lessons

64
35
42
53

78-2
53-6
49
72

79-3
49-1
44-7
64-3

Mean percentage on class-subjects 48-5 63-2 59-3
.verage of marks for additional subjects (possible total,

25 for 1887, 20 for 1889 and 1890)—
Repetition and recitation
Drill and exercises
Singing
Needlework
Subject-matter ...

15
16
18
17-8
12

14-6
15
17-5
12-6

14-5
15
16-8
17-4

Mean average 15-8 15 15-9
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Arithmetic.—Last year there was some falling-off in this subject. This year it shows great
improvement. I seldom find notation any difficulty in the lower classes; and in several schools
Class Primer 11. has donethe work of Standard I. very well. The slates used in Standards I. and
11. are often much too small, causing sums to be crowded, and creating trouble and perplexity for
the examiner. lam often told that parents object to purchase larger slates. Economy is com-
mendable, but also sometimes mischievous. The number of schools which give due attention to
mental arithmetic is increasing, and theeffect is apparent in the writtenwork. Standards V. andVI.
should do a great part of theirwork on paper. A mistake on the slatebeing easily erased, the habit
of carefulness is notpromoted as in paper work. Standard V. is the only class which shows any
particular weakness. The papers set were not of more than ordinary difficulty ; and the cause
maypossibly be found in the advancement of scholars from Standard IV., who have just managed
to secure apass, but would benefit by remaining in that class anotheryear. A littlemoreseverityas
to passes in Standard IV., I believe, would have a salutary effect. I have been careful not to exceed
the requirements of the syllabus as to problems, but they still present insuperable difficulty to a
large proportion of the scholars. This shows the necessity for more extended use of mental work.
No school can do really good work in arithmetic where this important branch of the subject is
neglected. The papers in this subject are generally very carefully and neatly done, and show that
habits of carefulness and tidiness are inculcated. As a relief in posture likely to be physically
beneficial, I would recommend that scholars be allowedsometimesto stand whilst working in this
subject, and be enjoined to hold the slateswell up.

Geammae.—This subject also shows considerable improvement generally, but there are greater
contrasts than in any other subject. In some schools the whole work is done admirably, composi-
tion being exceedingly well taught; in others- the composition is well expressed, but spoiled
by want of punctuation, bad spelling, and indiscriminate use of capital letters, or their absence
altogether where necessary. The parsing generally is very well done, and is, in some cases, beyond
programme requirements. I should like to see the for classification more often given.
Standard IV. was weak in the inflections of the noun and pronoun. Analysis was very unequal,
some schools doing very good work and others showing little knowledge of the subject. In the
Greymouth School simple analysis is begun in Standard 111., a practice I should like to see
general.

Writing.—There is no falling-off in this subject, but no improvement can be recorded. There
has been very considerable improvement during the past four years, and the slate writing of the
lower classes on the whole is very good. Copybooks are used in Standard 1., excepting in those
schools which are too crowded to allow desk-room for the purpose. In the majority of schools
great care is taken with the copybooks, and their condition was very creditable. In afew cases
careless supervision had resulted in poor work and untidy and dirty books. In one or two schools
I found that therule that the scholars in Standards 1.-111. should not write on a single line had
been disregarded, with the inevitably unfavourable result upon the work. I hope to see strict
compliance with this rule, whether in copybook or exercise-book. The difficulties in connection
with the position of the scholar and the manner of holding the pen have materially increased since
the introduction of drawing into the syllabus, and I am inclined to think that thebest way to meet
the difficultywill be to introduce the " upright " system of writing, which allows of the posture of
body and the manner of holding the pen being the same as for drawing. Notwithstanding my
often repeated injunctions concerning the use of short pencils in the lower classes, it still too often
occurs that a class is found at work with pencils altogether too short for satisfactory work. There
is no excuse whateverfor this, as pencils and pencil-holders are supplied by the Board without
charge. In some cases the condition of the exerciser-books indicates the possibility of deterioration
in the writing. No matter howcarefully the work in school may be supervised the acceptance of
careless work in the exercise-booksmust affect results injuriously. Scribbling in these books should
be strictly prohibited.

Deawing.—Freehand drawing shows improvement. The syllabus has not been very strictly
observed, owing to various causes. The cost of the necessary material is practically prohibitive to
geometrical drawing, and model drawing languishes for want of models. The work done has,
generally speaking, been very well done. The drawing-books in the majority of schools present a
very creditable appearance.

Geogbaphy, etc.—The cause of a comparative failure in this subject has been already partly
accounted for. The results in Standard IV. are not encouraging as to the further creation of class-
subjects. Standard 11. does much better, and has greatly improved since the introduction of the
Geographical Headers. In this class, especially, the use of the Geographical Eeaderhas created
greater interest in the subject, with beneficial results. A good set of readersbased upon our own
syllabus would be of great service. Map knowledge is on the whole fairly good, but mathematical
and physical geography are poorly taught. It is quite an ordinary event to find the scholars'
ideas of latitude and longitude very mixed. The location of places is pretty well known,
but very little attempt seems to be made to connect them with events of interest and
importance. No subject requires wider reading on the part of the teacher, and no subject
can be more interesting, than geography if properly handled. History should be associated
with it as much as possible, for the two combined are mutually helpful. A zinc tray filled
with sand would be of great service in the lower classes, for the scholars can acquire correct
notions' of the various divisions of land and water much better by the practical exercise of
forming them in sand than by mere description or the exhibition of diagrams and pictures.
Standard 111. in some schools failed altogether in the spelling of geographical names. This is
strong evidence of carelessness, and the fault should be remedied.

Hughes's Science Eeaders are still used, and are well adapted for schoolwork. Sufficient effort
is not made to give a practical direction to the work, and the same may be said of object-lessons.
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Mere verbal descriptions will never fully awake the interest of the scholars. Marcus Ward's
Historical Eeaders arc used with fair result. I believe the majority of elementary history-books to
be uninteresting because they are too full. Under a feeling of compulsion to include the whole
subject, the matter is so attenuated that everything of interest is eliminated, and nothing but bare
unadornedfact remains. Is it so essential that scholars should know the whole subject ? Would it
not be better that a book for any standard should contain only carefully-chosen extracts from the
history of theperiod treated fully and graphically ; and of coursepreferring thosein which the details
aremost interesting ? I am of opinion that it would, and that more benefit wouldresult from a taste
and liking for historicalreading being created, than from the possession by the scholar of a large
stock of facts, very few of which would beretained by the memory for any length of time. Standard
111. should certainly read nothing but short historical stories. The classes below Standard I. are
generally well taught, even by some of the teachers who have to do the whole work of their school
unaided. In the three largest schools these divisions are very much crowded, which causes the
labour and difficulty of teaching to be greater than ib should be. If funds were procurable I should
like to see some expenditure upon material for the- teaching of these classes. Improved object-
cards, diagrams of geography, cabinets of objects, sets of weights and measures, geometrical models,
apparatus for teaching numeration, a large ground plan of the school: these things would be most
useful in lightening the labour of teaching, and making school work more attractive. For the upper
classes there should be sots of geological and botanical specimens, material and apparatus for
simple scientific experiments, models for drawing, good pictures illustrating the habitations, armour,
modes of warfare, social peculiarities, and architecture of bygone days; a few good books of
reference, such as a dictionary, encyclopcedia, atlas, &c, and a microscope ; also for geography
lessons specimens of the productions of the various countries.

I regret very much to have to draw attention to the generally unsatisfactory condition of the
school buildings. At every visit I find proof of thefurther progress of decay in the school buildings
and their surroundings. The condition of affairs is very serious, and in some cases not without the
element of danger to the scholars. The discipline Is generally good, and the behaviour of the
scholars at examination deserving of praise. In a few schools a noisy entrance to and departure
from the schoolroom are tolerated by the teachers to the annoyance of other scholars and of the
examiner. The thumping of heavy boots on the floor of a verandah, with an occasional loud shout,
is not calculated to promote comfort or composure. I should like to see the practice of saluting the
teacher, onenteringand leaving the room, generallyadopted. In the best schools it is neveromitted.
Attacks have been made upon the present system, principally by those who possess very imperfect
and erroneous information upon the subject. The alterations suggested are numerous and various.
I believe the system to be working well in this district. The extent to which a programme such as
ours can be observedmust dependvery much uponcircumstances, and perhaps a weakness in some
direction is inevitable ; but schools with a sufficient and capable staff should find no difficulty in
giving a good account of themselves, and generally do so. Some desire has been expressed for
uniformity in the direction of having the examination papers the same for all districts. It is a
mistake to suppose that the remedy for defects is to reduce the Inspector to a sort of recording
machine. If any change occur it should be in the direction of giving the Inspectors more liberty of
action and choice with reference to the syllabus. Ido not assert that the present system is fault-
less, but changes should be made very gradually and with great caution. Much has been said as
to over-pressure in ourpublic schools. I find very little evidence of its existence. One occasionally
meets with an exceptionally nervous child who requires careful management to prevent a break-
down. The cause is often traceable to the anxiety of parents for theirchildren to present a good
appearance at the examination. This anxiety sometimes leads to indiscretion, as when children
are strongly urged to effort, or, as I have in one or two cases discovered, threatened with pains and
penalties if not successful. There is one subject altogether omitted in our schools which I think
should receive attention. I refer to domestic economy. Some training in the practical duties of
life would be of inestimable benefit to the majority of girls attending our public schools. lam sure
that the phrase "domestic servant" wouid not be so generally synonymous with "domestic
plague" if this subject were thoroughly and practically taught.

The class for higher subjects at the Greyinouth District High School, conducted by Mr Crad-
dock, is still doing exceedingly good work. The average number of scholars for the year was
eighteen. Two scholars matriculated, and two passed the Junior Civil Service Examination very
satisfactorily. A wordof praise is due to the teachers generally for the efforts they must have made
to secure so good a result. I have, &c,

Edward T. Eobinson.
The Chairman, Education Board, Greymouth.

WESTLAND.
gIK) Blenheim, 30th January, 1891.

I have the honour to submit my sixteenth annual report on the primary schools in the
Westland District.

Thirty-two schools have been in operation duiing the yearending the 31st December, 1890, and
all but those in the southern part of the district have received at least one visit of inspection, besides
the visit for the purpose of examination. The total number of children on the school-rolls on the
examination day was 1,685,"0r twenty-two less than the roll-number of the twenty-six schools
examined last year ; so that, notwithstanding there is an increase of six in the number of schools,
there is still a falling-off in the total attendance. This year, however, the decrease is much less
than in the year before, when the roll-number was eighty-three less, with two schools more, than



25 E.—lb
in 1888. The opening of new schools might be expected to increase the roll-number to at least the
extent of the average attendance; but it usually happens that some of the scholars have been
attending other schools, as at the Haast and the Waiho, the children of which schools werepre-
viously taught at Okuru and Waikukupa respectively. Rather unexpected results followed the
opening of some of these small school's. The teachers appointed to the Kawhaka and Callaghan
Schools were both former pupils at the Goldsborough School, and their parents are still living in
that locality; but upon taking charge of their respective schools theyremoved the youngermembers
of their families (to the number of nine in all) from the Goldsborough School. A teacher was also
appointedto theRangiriri School who had also been a pupil at Goldsborough, and she took away
with her three children; so that the attendance at Goldsborough has been diminished altogether
to the extent of a dozen, and the cost of educating these has been thereby doubled. The object
aimed at in such cases is partly the securing of some companionship in these solitary situations,
and partly the extra capitation gained, to the extent of £5 each per annum. It is not easy to
suggest a remedy for this, as the salaries that would be payable to teachers for the ordinary
average attendance would be too small to secure the services of male teachersof good character;
and female teachers cannot be expected to live by themselves in such lonely situations.

The number of scholars presented in Standards I. to VI. this year was 1,075, or about 64 per
cent, of the roll-number. Including Class VII., the percentage of the roll-number above Class P
was 66-J- per cent, afalling-off of about 1 per cent, on last year's figures. The number of scholars
absent from the examinationthis year was about 3 per cent, of the roll-number, and 5 per cent, of
the number presented in standards; or about 2 per cent, in each case less than last year. The
number of passes recorded this year is 828, or 80 per cent, of the number actually examinedin
Standards I. to VI.

* * H: "'['■ * ■',""

Having now handed overthe charge of the district to another Inspector, I desire to leave him
as much as possible, unbiassed by any adverse criticism of particular schools, leaving only the bare
tabulated results to indicate, in conjunction with the " Inspection Reports," the effective condition
of each.

As before mentioned, the marks for mental arithmetic, which have hitherto been " bonus "marks, were this year recorded separately, and the subject was treated as an independent pass-
subject. This has had the effect of showing more clearly where this very important branch (if
indeed it ought not rather to be called theroot) of arithmetic has received any amount of intelligent
attention.

In writing I notice a marked improvement since the introduction of the " Southern Cross "
copybooks, especially in those schools where the subject is properly taught in class, and with
plenty of blackboard illustrations; but even in one or two schools where the scholars practically
teach themselves the use of these books has led to a much more satisfactory style of writing. The
slight falling-off in the subject already referred to as resulting from a severer test would, I am
convinced, have been much greaterbut for the introduction of these copybooks.

The remark in my last report about the danger of a " little knowledge," as shown in the
attempts at derivations, seems to have had some good effect, as this year there were very few
" random shots "in this part of the grammarpaper. The composition, on the whole, exhibits some
improvement; the letters of the Fourth Standard were less formal and stereotyped in their begin-
nings and endings than formerly, the neatly-written address is too frequently absent, it being often
crowded up or down into a corner.

Reading continues to be very fairly taught in most of the schools, the smaller ones, being able
to devote more time to individual practice, often come up to the best of the larger schools ; but in
the First Standard the reading may really be better described as recitation, the children being often
able "to read" as wellwith closed books as with open. I have frequently tested this standard
by causing the children to read from a book not used in the school; and I think this should
always be done, unless it be possible to insist upon tworeading-books in this and the Second Stan-
dard.

The recitation is also as a rule satisfactory, and particularly so at Ross, Woodstock, Hokitika,
and Stafford. At the last-named school the upper standards had got up one of "Park's School
Debates," the one selected being that on " Compulsory Education." The scholars were arranged
on " Ministerial " and " Opposition " benches, with " Mr. Speaker " to keep order; and the debate
throughout was conducted with much spirit and expression. In some schools little or no attention
appears to be given to the sense of the pieces recited; a lamentableignorance of the meaning, for
instance, of the expression " noble slain" (in Mrs. Hemans's " Graves of a Household") was given
as "workmen;" and this is only one of a number of similar answers to questions on the subject-
matter of thepiece " specially prepared " for recitation.

As regards class and additional subjects, I have merely recorded the results obtained; and,
excepting the larger schools, I consider that the time spent in attempting some of these subjects
would be more profitably employed, as far as the scholars are concerned, in acquiring a thorough
mastery of the remainder of the programme. I cannot bring myself to brand as idle or incompetent
the teachers of small schools, who have made no pretence of attempting every subject of the
syllabus, if they have evidently done good work in those which they have undertaken.

Judgingfrom the reports of other Inspectors, I fear I shall be regarded as unorthodox and
old fashioned in holding this opinion. In a report which has just reached me, one of the oldest
and most experienced of the inspectorate has expressed an opinion that the number of subjects now
demanded under the Governmentregulations need not be felt as oppressive by the teachers, " as an
examiner who knows his business will always make allowances in proportion to the quantity of
additional matter exacted,"

4—E. Ib.
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The expression quoted seems (if I understand it properly) to advocate a relaxation of the
requirements in all subjects in proportion to the number of subjects demanded ; and it appears to

me that such a course would be likely to discouragethoroughness in what I cannot but regard as

the more important subjects of a primary school course for the sake of acquiring a smattering ol

all-" and to carry out the principle to its logical conclusion the addition of half a dozen Iresn

subiects to the present syllabus would so far relax the requirements of the examiner as to render
theexamination a mere matter of form, or what the late Inspector O'Sulhvan styled " an organised
hypocrisy." In large schools, with several adult teachers on the staff, the whole requirements of

the programme can be satisfied without any relaxation of the examiner's demands in the pass-
subjects and in such schools "fair to good" work can be and is accomplished in the class and
additional subjects; but in all small schools, with only one or two teachers, and with the full com-
plement of classes, I believe it is, under ordinary circumstances, impossible. Of course when, as
sometimes happens, a teacher of a small school is an enthusiast in science or music or any other

subject, that subject will be successfully treated, but very few men can ride more than one hobby.
In the majority of small country schools the teaching of elementary science consists m causing the

children to commit to memory the contents of some text-book, and, in this district, at any rate, is

seldom supplemented or illustrated by experiment.
The course I have always followed had for its end, first, the encouragement of good sound

teaching in the pass-subjects, with sufficient encouragement for the teaching of the class, and
additional subjects, in the shape of the annual examination reports, where the actual achievement
of each school in those subjects is carefully recorded. It is only when a school has failed to give

satisfactory proof of proficiency in the pass-subjects that the deficiency m any of the class or
additional subjects has been made a ground of complaint against a teacher. On the other hand, a
rather poor percentage of passes in the former is always condoned for a satisfactory performance ot
the latter thus doing away with any temptation to neglect the class-subjects for the purpose ot
erammins for " passes." It is with very great diffidence that I have ventured to express an opinion
opposed to that of a gentleman of such acknowledged ability and long experience as is the Writer
referred to; but I felt called upon to show why my own practice has been so different from that
which appears to me to be recommended in the passage quoted.

School Buildings, eto.

Most of the school buildings belonging to the Board are in afair state of repair. The worst is
undoubtedly the Kumara School, which, notwithstanding the constantly-recurring expenditure in

petty repairs is still in a very unsatisfactory condition. This is in a great measure due to the

faulty construction of the building in the first instance—much of the timberused was growing m
the forest a day or two before it was worked up, and signs of premature decay are visible in all
parts of the structure. I believe the Board would find it more satisfactory and economical to take
theexecution of all but the most trifling repairs into its own hands, as is done in some other
districts ; the emplyment of a trustworthy clerk of works to examine,report upon, and, if necessary,
superintend the executionof such works would really be less costly in the end than the system at
present followed, as much unnecessary and even useless expenditure might thus be avoided.

Some of the small schools are in want of maps, and many of those supplied to the largerschools
from twelve to fifteen years ago are nearly worn out, so that a new supply should be procured
to replace them as soon as possible. The admission and attendance registers are too often used
by teachers as portfolios, a practice which considerably hastens their destruction. This indicates a
want which I have" more than once mentioned ; and I would again suggest that every school should
be supplied with a portfolio or letter-book—the latter preferably—in which could be fastened ail
circulars printed regulations of the Board and the department, and any correspondence addressed
to the head teacher, as such, which it might be necessary to preserve for future reference, or to
hand down from a retiring teacher to his successor.

The attempt to foster habits of thrift amongst the rising generation by means ot school
savings-banks has not in this district been attended with success, possibly on account of the
facilities offered with the same object by the post office savings-banks. There is, as far as I know,
but one school savings-bank in Westland and that is at Okarito; and this is entirely due to the
voluntary efforts of the teacher. In many other respects this gentleman's mflence for good, both
by precept and example, has been of inestimable value to the inhabitants, both old and young, of
the district in which he has so long lived and worked ; and, though his name is absent from the
classified list of teachers, he has probably done as much for the cause of true education as if he had
been entitled to write A B or C after his name.

Before concluding this, mylast, official communication to your BoardI desirepublicly to tender
my hearty thanks to the present and former members of the Boards that have had thecontrol of
educational affairs in Westland since 1875, for their uniform courtesy andkindly consideration, as
well as for many acts of special kindness. I also wish to express in the same mannermy thanks to
the teaching staff of Westland for (as a rule) their prompt attention to my official communications,
and for the readiness with which they have received and acted upon any recommendations and
instructions, having for their object the improvement of school work and the general welfare of
primary education in the district. I have, &c,

The Chairman, Education Board, Westland. John Smith.
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SummaryofResultsfortheWholeDistrict.

NOBTH CANTBEBUEY.
Sin,— Christchurch, Bth April, 1891.

We have the honour to present our annual return of the schools in the North Canterbury
Educational District for the year 1890, or, more accurately, for the twelve monthspreceding the 31st
March, 1891.

The first three months (April-June) of this period were occupied in the compilation of statistics,
in the preparation of standard examination tests, in the examination of scholarship candidates in
Classes C and D, and in paying inspection visits to seventy schools. The short time at our disposal
did notpermit of the inspection of a larger number. The remaining nine months were occupied in
the examination of the schools of the district, in teacher and pupil-teacher examinations, and the
examination of scholarship candidates in Classes A and B. Periodical visits were also made to the
practising department of the normal school to determine the distribution of the staff of student-
teachers there employed. These duties were pursued with a near approach to continuity, generally
requiring both day and evening work, often filling up public hollidays, and not admitting of any
substantial vacation, such as persons engaged in occupations of a similar laborious nature usually
enjoy. The intervals of leisure included may, however, be set down as amounting in all to about
one fortnight.

All the schools (164) under the Board's control were examined for standard classification. One
of these, a new school, was examined twice, but theresult of the first examination is omitted. In
addition, theBurnham Industrial School, which is not under theBoard's control, was examinedas
in former years on behalf of the Education Department.

The examination schedules of the schools included in the return contained the names of 20,779
children, of whom 13,962, or 6719 per cent, of the whole, wrere presented in the standard classes,
and 6,817, or 3281 per cent., in the preparatory division. Of this number, 10,507 passed the
standard for which they were presented, and 2,429 failed. The officially-required "percentageof
passes," estimated on the total roll-number, is 5057, and the "percentage of failures," estimated
on the number examined for passes in standards with the " exceptions" deducted, is 18-78, the
highest and lowest respectively yet attained. The subjects in which an individual record of the
proficiency of children is not demanded yield in class-subjects an official percentage of 1-85, and
in additional subjects the average marks 5704, a decrease of 026.

The usual full information in regard to subjects, standards, and schools is contained in the
appendices to this report. As these are identical in form with the appendices to the reports of the
previousyear a comparison in any detail may easily be made. The salient features only of the
comparison need be referred to here. They are, to a certain extent, numerically represented in the
following table :—

The differences in the figure! are small, and are not all favourable, but on the whole they mark
a further advance in the statistics of examination. We have to congratulate the district on the
presentation of a larger proportion in standard classes, in part the result of increasing efficiency in
the preparatory divisions; on clear evidences, within and beyond the test of pass results, of

Classes. Presented. Absent. Excepted. Failed. Passed.
Average Age

of those
that passed.

Above Standard VI.
Standard VI.

V. ...
IV. ...
III. ...
II. ...
I. ...

Preparatory

44
94

147
175
213
246
202
564

5
11
11
11
11
4

"i
4
oO
6
7
5

19
30
31
38
41
11

69
102
130
158
187
182

Yrs. m.

14 0
13 6
12 7
11 8
10 6
9 4

Totals ... 1,685 53 26 170 828

* Me; jl of averaj ;e age, 12.

ComparativePercentages. 1889. 1890. I Increase. Decrease.

'resented in classes, StandardsIV. to VII.
'resented in preparatory division
.bsent of standard class roll
Ixcepted of standard class roll
'assed of class roll, Standards IV. to VI.
'assed of class roll, Standards I. to III
'ercentage of passes ...
'ereentage of failures ...

20-44
35-01

3-82
3-26

66-25
79-02
48-39
19-20

22-41
32'81
3-25
3-39

64-45
81-40
50-57
18-78

1-97

0-18
2-38
248

2-20
0-57

1-80

0-42
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continued improvement in the preparation of the three lowest standards; on a further advance in
the proportion of children retained at school beyond the Fourth Standard; on a further reduction
in the number absent from examination; and a further slight increase and decrease respectively in
the general percentagesof passes and failures, which, in the absence of a better, we have tc regard
the chief criterion of progress. On the other hand, we have mainly to regret that the increase of
numbers included in the higher classes is not accompanied by evidences of improved preparation.
A falling-off has to be noted in theresults obtained in Standard VI. and Standard V. Standard IV.
maintains a neutral position. Our general impression of the work done is, here as elsewhere,
consistent with the figures submitted. The upper parts of our schools have not been advancing
in merit at the same pace asthe lower. Even where passes are granted, thepreparation of children
in Standard V. and Standard VI. too often leaves much to be desired in point of thoroughness.
But probably we shall not get much further in the better class of work than we have done, until
school government narrows the distance now separating it from perfection, in securing to the
stronger and more intelligent teachers the better positions in the service.

The class and additional subjects, with the exception of drawing, receive marks which corre-
spond very closely with those assigned in the previous year. In drawing a maximumof 60 percent,
has been retainedfor freehand alone. This branch of the subject often shows much merit, and is
generally promising. Most schools have this year made a beginning, and many a considerable
advance, in geometrical drawing; but, while werecognise the growing importance of the use of the
ruler and compasses, we have so far accepted fair proficiency in freehand in granting passes in the
subject.

It is now five years since the amended general regulations under which our schools are
working came into force, and the present is therefore a convenient opportunity to see how far the
successive steps, reported year by year with a singular consistency in the interval,have carried us.
Prom one year to another the results of examination in a large and settled district differ so little
that it is difficult for one not thoroughly familiar with thecircumstances to recognise the progressive
or retrograde movement that is taking place. The small increments or reductions reported may be
due to some temporary or accidental causes; but, if a wider interval be taken as the basis of
comparison, the more marked characteristics leave no room for conjecture. The following table
gives all the information necessary, and includes, as an additional ground of comparison, the same
facts for the whole of the colony, according to the latest returns procurable. It may be well to
point out that during theperiod concerned our schools have increased in number from 148 to 164,
and the examination roll from 18,650 to 20,779.

We cannot of course venture to assume in interpreting thesefigures that the tests applied by
us have been year by year absolutely identical; but we are aware of no material alteration in our
standards beyond an increasing strictness in drawing, which is probably common to all our
neighbours, and few are likely to accuse us of increasing indulgence in other respects. In figures
dealingwith presentation, attendance, and success in pass-subjects theprogress shownis sufficiently
conclusive. In class-subjects a material decline in history is made up in other subjects ; but the
totalreached does not afford much ground for gratification. In additional subjects the separate
marks keep much the same relation to each other, and, while showing general improving tendencies,
nowhere differ more than one point.

Inspection.—On the scarcely less important matters to which Inspectors especially devote their
attention during visits of inspection as distinguished from visits of examination, we have few
observationsto make. We have seen too little of the schools in their ordinary work-a-day dress.In material appointments their equipment leaves little to be desired, and the provisions in respect
of the staff of teachers are exceptionally liberal. There is therefore every opportunity of doing the
best work. In attendance the successive annual returns have been going up with steady regularity,
and are on a level with the average of the colony; but there are yet some well-favoured neighbour-
hoods in the country where, in spite of excellent weather, excellentroads, and moderate distances,
the registers show an attendance of surprisingly poor quality, especially in the first half of the year.
In discipline we do not think our schools are improving. In fact, during the past two year's the
impression has been deepening on our minds that this all-important matter has suffered from some
weakening influences, chief among which is the growing tendency of parents to resent the exercise

North Canterbury Distrii it. New Zealand
Comparative Percentages.

1886. 1890. Increase. Decrease. 1889.

'resented in classes S4 to S7
'resented in preparatory division
Jbsent of roll in standard classes
Ixcepted of roll in standard classes
'assed of class roll, Standards IV. to VI.
'assed of class roll, Standards I. to III.
'ercentage of passes
'ercentage of failures
'ercentage on class-subjects
.dditional marks ...

17-05
37-36

6-73
5-80

52-53
65-45
38-61
29-16
44-60
54-20

22-41
32-81

3-25
3-39

64-45
81-40
50-57
18-78
45-82
57-04

5-36

11-92
16-95
11-96

4-55
3-48
2-41

21-99
35-24

3-89
4-06

67-43
79-32
48-45
17-75
52-1
49-8

1-22
2-84

10-38
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of corporal punishment, and a certain amount of apprehension among teachers that frivolous
complaints may be seriously entertained by School Committees not fully alive to the necessities of
school control.

We have, &c,
L. B. Wood, M.A.

The Chairman, North Canterbury Education Board. W. J. Andeeson, LL.D.

TableA.—Pass-subjects.

TableB.—Pass-subjects:ProportionscalculatedinPercentages.

TableC.

SOUTH CANTEEBUEY.
Sib,-— Education Office, Timaru, 9th March, 1891.

I have the honour to submit my general report on the schools in this district for the
year 1890.

I paid fifty-one inspection'visits during the year. The Mount Gay School was being removed
to the new site while I was inspecting the schools in its neighbourhood. With its change of
position the school has taken the name of Hazelburn, and a side-school to accommodate the
children who lived too far from* the new school has been opened under the name of Waterfalls.
Towards the end of the year new schools were opened at Waitaki, Seadown, and Arnndel, and in

Classes.
ProportionProportion No. of

Number iNumber Number Number Number presented passed of Schools
presented, absent, excepted, failed. passed. of Total Total present-

Seh'1-roll. Sch'1-roll. ing.
I |^

Average
Age of

those that
passed.

Yrs. m.
Above Stand. VI.
Standard VI. ...

V. ...
IV. ...
III. ...
II. ...
I. ...

107
677

1,428
2,444
3,211
3,058
3,037
6,817

13
43
99

128
87
80

29
60
94

157
94
35

196
447
636
740
251
159

439
878

1,615
2,186
2,626
2,763

0-51
3-26
6-87

11-76
15-45
14-72
14-62
32-81

2-11
4-23
7-77

10-52
12-64
13-30

35
115
140
157
162
160
160

14 1
13 3
12 4
11 4
10 2
9 0

Preparatory

Totalsfor 1890 20,779 450 469 :2,429 10,507 100-00 50-57 164

*Mi :an of averi ige ages, 11 years 8 months.

Classes. Absent. Exoepted. Failed.

!

Passed.

i
Failed of Sum of Passes and

Failures :
Percentage ofFailures.

Standard VI. ...
V. ...„ IV. ...

„ III. ...
II. ...
I. ...

1-92
3-01
4-05
3-99
2-84
2-63

4-28
4-20
3-85
4-89
3-07
1-15

28-95
31-30
26-02
23-05

8-21
5-23

||

64-84
61-48
66-08
68-08
85-87
90-98

] ■i
30-87
33-74
28-25
25-29

8-72
5-44

All classes 3-25 i 3-39 17-53 75-84 18-78

Class-subjects. Per-
centages.

jrer-

centages
No. of

Schools. Additional Subjects. I »£*,.
I
ii ■

Drawing ... ...
History ...
geography ... ...
Elementary science, object-

lessons, kc. ... ... |
Average of percentage on

class-subjects ... ...

■ 46-42
39-87
56-35

41-45
45-82

90
161
164

164

jj Bepetition and recitation ... 12-3 164
!| Drill and exercises ... ! 11-1 141
|! Singing ... ... ... ; 10-8 138
ji Needlework ... ...-] 14-1 157
j Subject- matter of reading-

lessons ... ,.. 12-4 164
j| Extra drawing ... ... j 6\3 4

:| Average of additional marks I 57'0 164
164
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January of this year a new school was opened at Hakateramea, in the Sandhurst Township. The
number of schools now in operation is fifty-seven.

All the schools except onewere examined before Christmas. The following table will show
the generalresults of the examinations :—

The number of pupils presented on the examination schedules was 4,789, of whom 66 had
already passed the Sixth Standard, 1,585 were in the, preparatory classes, and 3,138 belonged to
the standard classes. Of the 3,138 presented in the standard classes, 2,999 were at school on the
day of examination, and 2,272 passed the standard for which they were presented. This gives a
percentage of passes of 757, as compared with 78 for last year. The decrease shown here is com-
mon to all the standards except the first, in which the percentage of passes has increased from
92 to 94. The official percentage of failures, estimated on the standard class rolls, exclusive of
absentees and exceptions, is 20-7, being 1-7 per cent, over the figure for last year. The average
percentage in class-subjects is 55, the same as last year, and the average of additional marks has
fallen from 54 to 53.

Four years in succession it has been pleasant to me to point out the steady improvement
denoted by the gradual rise in the percentage of passes, and, though this year we have experienced
a check, it has not come upon us unexpectedly. One of the drawbacks which we have to contend
with in a district with so many small schools is the frequent changes of teachers. After two or
three years of successful work in a small school our teachers pass on to better charges, either in
our own or in other districts, and teachers who have been unsuccessful pass out of our service.
During the past year we have had more than the usual number of changes. In eighteen schools
the teachers had been less than a year in charge at the time of the annual examinations. In half
of these the results were under the average, and in one or two cases they were very poor indeed.
With so many schools in an unsettled state for longer or shorter periods during the year, the lower-
ing of the percentages for the whole district was almost certain to follow at the first examination;
but I look forwardwith confidence to the district as a whole regaining if not advancingbeyond the
position from which it has temporarily receded. Besides the schools that showedbadresults which
could be directly traced to this cause, nine others failed to get a satisfactorypass. In most of these
the teachers will have further opportunity of showing whether it is wise to intrust them with the
education of children, the success and happiness of whose lives largely depends on the training they
undergo during theirbrief school course.

Beading.—The Board's regulations with regard to the introduction of a uniform set of text-
books for this district have been so loyally observed by Committees and teachers that I do not think
one school can be found where any other than Chambers's Eeaders are in use throughout the
classes. On the whole they are very well adapted to the requirements of the syllabus, though
some objection might be taken to the Second Standard Reader on the ground that it does not afford
sufficient reading matterfor those who have mastered the earlier books of the course. The reading
in the lower standards has improved in fluency and naturalness of tone in all but a few schools.
Good reading is by no means uncommon in the upper classes too, and, where defects have had to be
pointed out, these have usually arisen from undue haste.

Spelling.—ln this subject more pupils have come to grief than in any other of the pass-sub-
jects. The teachers must accustom themselves and their pupils to perfect accuracy in spelling as
the only satisfactory end to be attained in this subject; and if the pupil's own preparation is
honest, and the teacher is careful and conscientious in the supervision and correction of all written
work, there will be little danger of a school breaking down through weak spelling.

Whiting.—The writing shown in copybooks is usually very fair, and slate-writing in the First
and Second Standards is often very good. I have frequently had occasion during my inspection
visits to impress on teachers the importance of making the slate-writing of the juniorpupils con-
form to the style of writing which they will be required to practise when they begin to write in
copybooks; this might be thought an unnecessary precaution, but I have over and over again seen
the pattern-writing on the blackboard quite distinct in style from that of the copybooks in use.

Arithmetic. —This subject has been improving year by year, and, except in theFourth and
Fifth Standards, really good results are obtained in most of our schools. The method of introduc-
ing newrules and problems through a series of carefully-graduated exercises to be worked mentally

Classes. Presented. Absent. Bxeepted. Failed. Passed.
Percentage
of Passes
on No.

examined.
Average Age

Yrs. m.
ibove Standard VI.
Standard VI. ...

V. ...„ IV. .... III. ...
II. ...
I. ...

'reparatory ...

66
192
342
550
734
666
654

1,585

6
19
29
38
32
15

5
16
25
46
31

9

42
116
156
174
78
29

139
191
340
476
525
601

74-7
59-1
65-2
68-3
82-8
94-0

13 7
13 0
12 0
11 0
10 0
8 11

Totals for 1890 4,789 139 132 595 2,272 75-7

Totals for 1889 4,765 133 99 539 2,265 78-8
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is not employedto the extent that it should be ; in fact, in many schools it is utterly neglected.
Those teachers who have not yet adopted this method, I strongly advise to make trial of it, and I
am sure they will not be long in discovering its advantages.

Gbammab and Composition.—Analysis of sentences in the Fifth and Sixth Standards continues
to be well donein most of the schools, but the formal parsing is too often meagre and inaccurate in
details.- In looking through the exercise-books I have come across exercises in analysis and parsing
in two or three schools which, though marked " correct" by the teachers, were so ridiculously
wrongthat I could only account for the marking on the supposition that the teachers were ignorant
of the subject with which they were dealing. Such ignorance is certainly exceptional; the pity is
that it should exist at all. The grammarof the Third Standard was well done on the whole, but
in the Fourth Standard it could still be much improved. A good deal of practice in composition
continues to be given in most of our schools, and in some this subject is systematically taught; but
I cannot say that the exercises given in at the examinationshow any distinct advance over those of
previous years.

Geogbaphy.—ln the majority of our schools I have been able to award very good marks for the
Second Standard geography, and, though the Fourth Standard pupils did not always make quite so
good an appearance in this subject, in only a very few instances had I to assign less than half value
for their work. The pass work in the Fifth and Sixth Standards was less satisfactory, but in the
Third Standard it was often excellent and rarely inferior. Map-drawing has not improved, chiefly,
I think, for want of sufficient practice under strict supervision all through the year. After children
have carefully copied a map from the atlas about half a dozen times, most of them can draw a very
fair map from memory ; and I think it is because the teachers rely too much on the easewith which
the children can accomplish enough to pull them through their examination that excellence is so
rarely attained.

Histoey.—The introduction of Blackwood's " Short Stories from English History " for use in
the Third Standard has made the lessons in history for those just beginning the subject more
attractive, and the facts less fugitive than they were, when the children had to depend for their
materialson " notes" and oral teaching. Both in this and the higher standards the examination
in history was oral, and the teacher was in most cases given a share in questioning the class on
someportion of the work professed. The quality of the answering was generally good or bad
according to the teacher's skill in questioning, and his idea of what constitutes a good answer ; for
children are not slow in discerning with how much or how little their teachers will be satisfied, and
they adapt themselvesto their circumstances. The teachers who are skilful questioners, and who
encourage their pupils to give full, independent, and well-expressed answers, and habitually insist
on getting these instead of fragmentaryoutbursts from the class as a whole, are not in"the majority.

Dbawing.—Freehand drawing was usually good in the First and Second Standards. Owing
chiefly to laxity of supervision,but partly, I fear, to intentional neglect on the teacher's part of the
rules printed on every page of the drawing-books, the pupils in some schools had made a very free
use of mechanical aids in producing theirfreehand figures. In this as in other things honesty will
be found the best policy. Whether the drawing be good or bad let it be what it purports to be;
crooked lines are to be preferred to crooked morality. In almost every school a fair amount of
geometrical drawing had been overtaken in the Fourth, Fifth, and Sixth Standards. A great many
pupils, however, found it a matter of extreme difficulty to explain the working of very simple
problems with which they were supposed to be acquainted.

Science and Object-lessons.—Allour teachers make an effort to satisfy the requirements of
the syllabus in these subjects. The examination wTas always oral, and in order that the classes
might show at their best the teachers were asked to share in the examination. The average per-
centage of marks gained was much under that obtained in any other class-subject.

Additional Subjects. (Marks oto 20).—Drill: The average number of marks obtainedfor
drill was 10. In only four schools of the forty-one in which it was professed were very good marks
awarded. Singing: Singing was taught in thirty schools, and the average number of marks
obtained was 11. In all the large schools the children sing very nicely. Needleiuork : In the forty-
one schools in which sewing is taught the average number of marks awarded was 15.

The behaviour of the pupils as far as it has come under my notice during my visits to the
schools has always been satisfactory, and in only a few instances could exception be taken to the
order and discipline maintained in the schools. With regard to the teachers I can assure the Board
that as a body they perform their arduous duties with faithfulness and zeal, and that many of them,
year after year, achieve such success as comes to those alone who are skilled and enthusiastic
workers. I have, &c,

Jas. Gibson Gow, M.A., Inspector.
The Chairman, South Canterbury Education Board.

OTAGO.
Sir,— Education Office, Dunedin, 21st March, 1891.

We have the honour to submit the following as our report for the year 1890.
During the year all the schools in the Otago District were examined, and all but nine were

visited for inspection. Five of the latter were closed when the Inspector was visiting the district in
which they are situated. Port Moeraki school, which was opened towards the close of the year,
was neither inspected nor examined.

The following table shows the chief statistics of examination for the year;—
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There were presented on the examination schedules 22,430 pupils, of whom 14,271 were
entered for examination in one or other of the standards, being 98 more than the corresponding
number for last year. In all 13,915 were present, and were examined in Standards I. to VI. Of
these 11,399 passed the standard for which they were presented, a result which gives 82 as the
percentage of passes in standards. Last year this percentage was 84, and it was 80 for the two
previous years. The percentage of failures in standards (the exceptions being omitted for this
computation) was 14, as against 138 for 1889, 15-J for 1888, and 18 for 1887.

The anomaly of the percentage of passes in standards having declinedmore than thepercentage
of failures in standards has risen is due to the large increase in the number of exceptions, which
has advanced from 393 for 1889 to 495 in the present year. The increase is sufficientlyremarkable,
and is partly attributable to the prevalence of la grippe during the early months of the year. The
number of exceptions has from the first shown a tendency to increase, and this has doubtless had
its influence in swelling the total for the year.

The average percentage of marks for class-subjects was 54—a figure slightly lower than that
for severalprevious years, and the average of marks for additionalsubjects was 69.

It is of course disappointing to find theresults in class-subjects year by year suffering a slight
decline, even though the falling-off does not imply any serious want of efficiency in the teaching of
these subjects. Itis quite unreasonable to expect, as the Minister of Education does (see Thirteenth
Annual Report of the Minister of Education, page v.), that the percentage of marks given for class-
subjects should exceed the percentage of passes in standards, or even that it should come near that
percentage. If all thechildrenpresented passed in standards—i.e., if 100 per cent, of them passed—
this would meanno more than that all had gained at least 60 per cent, of the attainable marks.
But all do not gain 60 per cent, of the marks ; not more than 79 or 80 per cent, of them do so. If
account be taken of those who fail, the average of the marks gained in pass-subjects will be
somewhere about 60 per cent., since the lower marks of those who fail will probably be counter-
balanced by the higher marks of those who pass well. From these considerations it follows that
the percentage of passes in standards (82 in this district for this year) does not imply a level of
efficiency of instructionvery much higher than does the percentage of marks (54) assigned for class-
subjects. It is quite plain that no valid comparison can be made between a percentage of passes in
standards, which shows only what fractional part of the whole number of children examined
succeeded in passing, and a percentage of marks for pass-subjects, which shows what fractional
part of the total attainable marks had on the average been gained. If passing meant gaining full
marks in each of the pass-subjects the comparision would hold, but it evidentlymeans nothing of
the kind. In our judgment a percentage of 60 in the marks given for class-subjects should be
considered very satisfactory, and even the more modest percentage of 54 shows a fair average of
efficiency in the teaching of them.

The percentage of failures exceeds that for last year by the small fraction o'2, a result more
favourable than we had expected, for therehave been in operation several causes tending to raise
it. Drawing is now a pass-subject in Standards I. to V., and in Standard IV. and Standard V.
freehand drawing and practical plane geometry are both required. A good many pupils were found
to have done little or even none of the latter division of the subject, and we had no option but to
fail them in drawing. A somewhat higher profiency in reading was demanded in Standards I. to
111. than in previous years. Children who had read only a single book were, in every case, tested
in a book which they had not before seen. This course we adopted with the full sanction of the
Minister of Education, and it no doubt led to a trifling increase of failures in this subject in the
lower classes. For this purpose we chiefly used Nos. I. and 11. of" Longman's New Eeaders, and
Blackie's Century Eeaders, and we intend next year to use, if necessary,Nos. I. and 11. of another
series of English reading-books. Besides all this there was a greatprevalence of sickness for several
months justbefore the examinations began in the different school districts. When allowance is made
for all these circumstances, the results of the work of the schools for the year maybe considered
quite as good as those of any preceding one.

In every standard except Standard VI. there has been a decline in the percentage of standard
passes. This is chiefly due tp a slight increase in the number of pupils who were absent from
examination, and a very considerable increase in the number of exceptions.

A rough idea of the relative number of schools in which the percentage of failures was low,
jnoderate, or high may be gatheredfrom the following table :—

Classes. ! iPresented. : Absent. Excepted. Failed. Passed.
|Percentage of

Passes in Average Age.
Standards.

Infants.
Standard I.
Standard II.
Standard III.
Standard IV.
Standard V.
Standard VI.
Above Standard VI. ...

7,961
2,807
3,009
3,097
2,562
1,750
1,046

198

35
76
91
82
53
19

35
107
146
98
78
31

204
265
559
451
392
150

2,533
2,561
2,301
1,931
1,227

846

90
85
74
75
70
81

Yrs. m.

9 0-3
10 2
11 2-3
12 2-7
13 1-2
13 11-3

Totals 22,430 356 495 2,021 11,399

* Me; in of average age, 11 years 7-3 months.
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Percentage
of Failures.

22 schools (equal to 12 per cent, of the total number) ... ... ... oto 5
81 schools (equal to 16 per cent, of the total number) ... ... ... 6to 10
57 schools (equal to 30 per cent, of the total number) ... ... ... 11 to 20
40 schools (equal to 21 per cent, of the total number) ... ... ... 21 to 30
20 schools (equal to 10 per cent, of the fcotol number) ... ... ... 31 to 40
13 schools (equal to 7 per cent, of the total number) ... ... ... 41 to 50
8 schools (equal to 4 per cent, of the total number) ... ... ... 51 to 62

On the whole, a percentage of failures that much exceeds twenty may be held to indicate an
unsatisfactorycondition of instruction,and one exceeding thirty veryinefficient instruction. In the
former category there are a good many schools, and in the latter no fewer than forty-one. But a
just estimate of efficiency will not altogether accommodate itself to these hard and fast linos, since
well-conducted and fairly-successful schools occasionally rank among those having a relatively high
percentage of failures.

The average ages at which the several standards were passed compare very favourably with
those of previous years. Standard I. was passed at a trifle over nine years, and Standard VI. at a
trifle under fourteen, while the intervals between the ages of passing the several standards approxi-
mate closely to a year. We notice that in the Wellington District Standard I. was passed last
year (1889) at an average age of eight years and six months. It is more to be wished than
to be expected that thepupils of our schools will soon pass Standard I. at such an early age as
that. But so long as the age does not exceed nine years there is really but little reason to
complain of the progress made in the infant classes.

Persons interested in the public schools of the colony no doubt often wonder how far the
passing of Standard IV. (the standard that would be the compulsory one if compulsory education
werereally enforced) fits a boy for the duties of citizenship and of life. To this mental query,
thosebest acquainted with the workingof our system, will hardly be able to give a very favourable
answer. Such a boy has no mastery of reading. He will be unable to read with ease, pleasure,
or understanding a newspaper or magazine article, an average romance, or an ordinary bio-
graphical or historical work. Much less will lie be able to read and understand discussions on the
chiefpolitical and social questions of the day. He can hardly hope to add to his scanty store
of knowledge without deliberate and continued study of reading. In fact, the key to knowledge,
thepower of reading with understanding, is not yet within his grasp. Such a boy will be able to
indite a very simple letter, but he will hardly know how to divide his sentences or to spell any
but the most common words, and he will be quite unable to explain any subject that is even
moderatelycomplex or abstruse. He will be much better equipped in arithmetic, which he should
be able to apply with little difficulty to the making out of accounts, and to working all the ordinary
calculations of practical life. He can write fairly but not quickly, and he can draw a little.
He will have a fair general knowledge of the geography of our colony, and a more slight acquain-
tance with that of the Australian continent, but will know nothing of the Mother-country
and the world at large, beyond the names and positions of the countries and capitals of the world,
and the principal seas, gulfs, mountains, rivers, lakes, capes, straits, islands, and peninsulas on
the map of the world. Of interesting and useful geographical knowledge he will thus have very
little indeed, and he will go forth into the world without even a rudimentary acquaintance
with the United Kingdom and the extra-Australian members of the great empire of which he is to
become a citizen. His studies in history will have been chiefly of use in improving his power of
reading, and perhaps in gaining him a slight glimpse into an ancient and obsolete social organiza-
tion as unlike that of our own day as can well be. Besides all this, he should have learned a good
deal about common objects, the more important and useful animals and plants, and such other
topics as are treated of in object-lessons. But, mainly through faults of teaching, his training in
observation will be of little value. A careful consideration of these attainments reveals several
very grave defects. The mastery of reading is evidently much below what is indispensable
for every social unit. The failure to gain it in a much higher degree is due to several causes, the.
chief being the growing ease of the reading - books that are now used in our schools, the
inadequate amount of matter which the regulations prescribe to be read, and the needs of pupils
who leave school on passing Standard IV. being but little considered in the framing of the
standard course of instruction. For such boys a great deal of reading in the lower standards is
most needful, and it would be well to provide for it even at the expense of all instruction in
history, and by sacrificing some of the drawing of Standard IV. Higher proficiency in reading and
understandingwhat is read would greatly favour the acquisition of a wider knowledge of spelling,
and would in a still higher degree promote the power of expression through the art of composition.
It is above all in geography that the course of instruction fails to meet therequirements of pupils
of the class we are nowconsidering. The capes, and straits, and islands, and peninsulas of the
world, and much of the rest of the catalogue, might, with manifest advantage, giveplace to such a
knowledge as can be gained of our ownempire, in its central isles and distant scatteredmembers,
with perhaps abrief outline of Europeand the United States thrown in. So littlereal knowledge
of history can be gained at this early age (twelve years, on the average) that it would, we think,
be a distinct gain to discard it altogether, and devote the time thus set free to gaining a further
training in purely English studies—in reading, spelling, and composition.

These changes, which we believe will commend themselves to most friends of education, could
be made with a stroke of the Minister's pen, and they arc of such a nature that they need not
seriously interfere with the best arrangements for the instruction of children who can devote two
or three additionalyears to their education at the public schools. It is as easy as it is common to
expect of school children more than can. be attained; and not very much can be fairlyexpected of
boys and girls whose school training ends at a little over twelve years. But when every allowance

s—£. 18.
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has been made on this account we think it remains true that more could and should be done for
those who pass out into the working worldat this early age.

To guard against possible misunderstanding, we must distinctly point out that the foregoing
remarks are not in any sense an estimate of the efficiency of the teaching of the work of Standard
IV. They are designed to set forth the results in training and knowledge gained by thepupils
when the teaching has been as good as can be reasonably expected. The defects noted are not as a
rule consequences flowing from inferior teaching, but the normal outcome of the system as it acts
in the case of those whose education ends on passing Standard IV. The best remedy for these
defectswould evidently be to substitute Standard V. for Standard IV. as the compulsory one, but
at present this change seems to be beyond the range of what is practicable.

It will not be out of place to consider briefly the average attainments of pupils who pass
Standard VI. They, too, though they have a ready knowledge of the class-books read in school,
have not the easy mastery of reading that is desirable ; and this is no doubt a main reason for
current complaints about their having so little love of reading or thirst for knowledge. So long as
they find reading, and the acquisition of knowledge that reading promotes, a difficult task, they will
berepelled from them, and their interests will take other and less improving directions. There are,
however,for these complaints various other obvious reasons that have nothing to do with school
training, but arise out of the social and material surroundings of all classes, and especially of the
less wealthy. These are difficult to counteract, and of necessity they greatly aggravate theevils
that flow from the imperfectknowledge and appreciation of English which the school traininggives.
The strengthening of the reading in the lower standards could not fail to exert an excellent
influence on the higher ones, and pupils passing Standard VI. might then hope to embark with fair
ease and some measure of satisfaction on a course of improving and informing study.

In writing and arithmetic the finished public-school pupil is on the whole satisfactorily
equipped. His arithmetical training to be sure is general, but he should have no difficulty in
applying his knowledge in any special direction that may be required. His power of original
thought is of course very limited, for he is only about fourteen years of age. His command
of the art of composition is at best en a level with his command of reading, and the close
dependence of the one upon the other is sufficiently evident. If he is to compose better he must
read more and get a better and wider acquaintance with the art as practised by others. We see
no prospect of any substantial improvement in this direction without a previous and corresponding
improvement in the power of reading and in the literary study of what is read, and we have little
doubt that progress in these directions would react powerfully and favourably on the art of
expression. Here, therefore, as in the lower standards, the path to improvement lies in a more
extended course of reading. The value of technical grammaras an educative agency has been very
variously estimated, and the traditional position accorded to it in elementary education may be
hard to justify. It is certainly in part an aid to composition, and in most of its stages it imparts
an admirable simple training in the type of reasoning that relates to classification and definition.
In particular the analysis of sentences in its most general features, but in these only, is of great
value for understanding the construction of long or complex sentences, and is a true handmaid and
ministerto composition. Serving, as it does, these functions, the prominence given to grammarin
the school course is probably justified,and the time devoted to its study fairly rewarded. Of the
studies in geography and history little need be said. The scope of geographical study is from the
nature of the' case slight, and the wording of the regulations relating to it tends to make it
mechanical. There is nothing to prevent intelligent teaching and there is nothing to encourage it.
The limitations imposed by the age of the pupils, and the time available for its treatment, render it
impracticable to make the teaching much deeper or wider, and in these circumstances its value for
education and as information is likely to remain inconsiderable. History is chiefly of use for the
information it conveys, but even in this respect the time devoted to its study confers but little
advantageon thefinished public-school pupil. The wide scope of the course, dealing as it does
with the long period from 1066 to the present time, makes it impossible, certainly in the smaller
schools and probably in all, to do justice to the events of the last hundred years, and to the great
political, economical, industrial, and social changes and developments that they have witnessed.
A Sixth Standardpupil knows much less than is desirable,and is easily attainable, of theconstitution
of his country and the government organization under which he lives, and of the nature and growth
of the institutions he sees around him. To expect that he should know all this is of course
ambitious, but he could certainly learn a great deal of it, if the course of study were deliberately
framed with a view to that end. Were the course of reading and study mainly confined to the last
hundred years much valuable information on these topics could certainlybe acquired, even though
the instruction were given only to the two highest standards Under such an arrangement as this
implies, the finished public-school pupil would be much more likely to take a continuedinterest in
such studies after leaving school, and as a citizen and an elector to exert a healthy influence on the
industrial and social development of this new land. But, so far as our knowledge goes, text-books
that would adequately serve this end are still to be written.

The only other subjects in which thefinished public-school pupil is trained are drawing, singing,
and science, with sewing in the case of female pupils. Of drawing we need only say that drawing
from objects appears to be unduly neglected, while plane geometrical drawing receives a dispropor-
tionate amount of attention. It may well be doubted if the course of instruction is eventolerably
adapted to the needs of such trades and arts as are established in our midst. The love of song and
music is a moral influence of. great power in a community, and, on the whole, the school training
fosters it to a greater extent than is generally supposed. The number of those who learn to sing
even simple music at sight is, indeed, inconsiderable,but a taste for music is being widely fostered.
The weight of the course of instruction meanwhile prevents the attainment of more than this, and
oneof the happiest consequences that would flowfrom the lighteningof its burden would be greater
scope for the cultivation of this catholic refining agency.
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Under the head of science the finished public-school pupil has gained a largeamount of useful
knowledge, but of training to observe and experiment, and to reason on the data so obtained, he
willrarely get much. This is in no way the fault of the course of instruction contemplated, but is
mainly due to the want of sufficient knowledge and of enthusiasm on the part of the teachers,few of
whom take up the subject seriously. Want of appliances for the proper study of scientific subjects,
and the, want of suitable text-booksto be placed in the hands of the pupils, also count for a good
deal. It seems to us unreasonable to expect children of fourteen to make substantial advances in
any single branch of scientific knowledge ; the time available for teaching it is too short for that.
But something of value should be done in rousing intelligent curiosity, and awakening a lasting
interest in scientific inquiry and its results. That these ends are not achieved in a higher degreeis
on the whole far from surprising, and it will most likely take years of progress, under morefavour-
able circumstances than now exist, before they can be fully attained.

The older girls are generally very proficient in manual needlework, but very few learn, and
many arenever taught, to cut out and fix simple articles of apparel. Extreme ornamentation of
underclothing is carried to a point that is absurd, and simplicity of taste in this domain threatens
to disappear. These extravagances should be pruned, and the art of the homely dressmaker be
more sedulously fostered.

A review of this summary of the attainments of pupils who have gone through the entire
course of public-school education, while it discloses much that is highly satisfactory, reveals some
defects which all lovers of education would gladly see remedied. The most obvious of these—the
incomplete mastery of reading; the backwardness in composition which is one of its effects; the
comparative ignorance about the chief political, social, and industrial arrangements of our own
time; and the defective training in the art of observing and of describing and reasoningabout what
is seen—these defects to a large extent admit of remedy ; and weknow of no serious obstacle to
the immediateapplication of remedial measures. The course of instruction would, indeed, have to
be amended and in part curtailed; but this, instead of being an evil, would allow of a better
educative training being given in all the higher standards.

Before leaving this topic we must again point out that our aim in dealingwith it has not been,
to estimate the efficiency of the teaching in the two highest standards, which, except where the
contrary is explicitly stated, has been throughout assumed to be good, but to summarise to the
best of our knowledge the results of the working of the public system of elementary education in
its entirety.

We have, so far, referred only to the intellectual and manual equipment of pupils who leave
school after passing Standard IV., or at the end of the complete course. The moral training in
habits of neatnessorder and attention, in industry and application, in truthfulness and honest work,
and in mutual forbearance and good behaviour is on the whole as good as can be expected. In
all these directions the schools, beyond question, exercise a great and steady influence. It is true
that orchards are robbed, and rough boys sometimes behave badly in the streets, but, as a rule,
the influence of the schools bears directly against all such practices, and that is all that can be
reasonablyexpected of them.

There is no great occasion to refer in detail to the teaching of the various subjects during the
past year. The visits of inspection supply much material for reflection and criticism, but it is best
dealt with in colloquy or correspondence with the teachers. We shall, therefore, content ourselves
with one or two remarks.

The excellent plan for establishing school libraries that has lately been recommended to head-
masters by the Minister of Education (at the suggestion of a Canterbury teacher) deserves, and
we hope will receive, a fair trial. In two or three schools it has been found to work very well,
and, if judiciously carried out, it should domuch to encourage a love of reading. To do this should
be a distinct aim with all who are intrusted with the training of the more advanced pupils, and a
workable scheme like this should be accorded a hearty welcome. So far as we know, the only
Otago school in which the habit of reading has been encouraged for many years past is the High
Street School. The headmaster there (Mr. Park) has always taken a warm interest in theexcellent
school library which he has created, aud hundreds of children, he informs us, have through his
exertions acquired a taste for reading and study. Probably the difficulty of providing books has
prevented others from following so good an example, and the chief merit of the scheme recom-
mended by the Minister lies in its getting over this difficulty. No doubt the chief reason why the
elder children read so little is the preposterous amount of unnecessary home lessons that is still, in
spite of continued remonstrance, prescribed in so many schools. This is, we think, largely a result
of thoughtlessness on the part of the teachers, who, as their frequent public discussions abundantly
testify, are becoming more and more prone to regard the passing of standards and the gaining of
marks as the be-all and end-allof the school system, rather than the adequate training of the young
for the duties, the responsibilities, and the rational enjoyment of life.

During the year we have paid a good deal of attention to the intelligenceof the geographical
teaching in the higher standards, and where time could be had examined the work orallyas well
as in writing. We purpose to continue this practice as opportunity offers, for oral examinationis
very necessary to prevent the teaching from running in the somewhat narrow and mechanical
groove which examinationon paperencourages.

The answers given to such a question as this—Point out the four most important seaports on
the German Ocean—clearly show that the geography of each country is taught by itself, while
comparison of one country with, another is almost wholly overlooked. In answering this question
the great seaport of London was'nearly always ignored, and small places like Ostend and Yarmouth
were very commonly included in the list selected. We cite this as a readily-understood illustration
of the narrowness of the teaching, and of the absence of a large and comparative treatment of the
subject. Even such an important and elementary matter as the significanceof the lines of latitude
and longitude is often overlooked, and every second pupil is puzzled to make out from the map
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whether Hokitika on the west coast of New Zealand lies east or west of Dunedin on the east coast.
It is perhaps in some measure a result of the weight of the syllabus that in so many schools a
knowledge of the contents of the text-book is all that is aimed at in the teaching of geography.
Supplementary teaching of wider scope and livelier interest certainly does not in our schools occupy
the place it should, and the treatment is proportionately lacking in educative value.

The condition of the school buildings and premises is generallysatisfactory,but very little is
being done to ornament or improve the school grounds by planting or gardening. It is much to be
regretted that the country teachersdonot take more interest in these matters, as a little encourage-
ment from them would generally induct! the Committees to make permanent improvements for
ornament or shelter. Children's gardens are occasionally seen, but only where the teacher sets
them theexample bykeeping a nice garden. Much could be done to form the taste in this direction
if shelter from winds were provided, and if the teachers would interest themselves more in the
extra-mural employments and interests of their scholars. The constant changing of teachers
militates very strongly against any improvement in this direction.

A special report on the work of the district high schools has been already submitted to the
Board. Considering the very limited staff of these schools, the quantity and quality of the work
done in them are really admirable. We refer to them here only to point out the unnecessary
prominence they give to mathematics as compared with English. It is very desirable that the
systematic study of composition, with the aid of a good text-book, should find a place in the
English course, while the reading of classical English works should embrace a fair amount both of
prose and of poetry. The second part of the typical prose extracts, published at the Clarendon
Press, would supply variedprose reading for a series of years, and in addition to a selection from
this a suitable complete play of Shakespeare, or any of the poems edited for school use and
published in Macmillan's series, should not be beyond the power of the pupils who attend the
higher classes of these schools. To make room for this development of English study, the scope of
the mathematical teachingwould have to be narrowed, and this can be donewithout inconvenience.

We have constantly thrust on our notice the unsuitable line of study adopted for the pupils
whoremain at the ordinary public schools after passing Standard Vl.—the pupils of the so-called
Standard VII. class. Latin and algebra are nearly always taken up by them, even when they
intend to leave school finally a year or eighteen months after passing Standard VI. Now, the little
they learn in this time of either of these subjects can be of hardly any use to them, while the
algebra is for the most part a repetition in a more generalform of the long training they have already
had in arithmetic. It would be better if pupils who do not intend to go forward to the higher
schools did not take up either of these subjects, but devoted their time to advanced English,
including the study of such a book as the English Composition in Dr. Smith's series, mensuration
of plane surfaces (if boys), advanced drawing, elementary geometry, and some suitable course of
lessons in science or domestic economy. The study of these subjects would undoubtedly profit
them much more than does that of a little Latin or French or even a good deal of algebra. The
case of pupils who mean to go forward to higher schools is different, and theymight very well take
both Latin and algebra. But on the whole, very few pupils in the class above Standard VI., except
in afew schools in and around Dunedin, contemplate an advance to any higher educational institu-
tion.

In conclusion, we willingly bear testimony to the fidelity and zeal of the Board's teachers as a
bod}-. There are those who do not succeed in their work as well as we could desire, but even they
labour with excellent intentions, and are rarely without the desire to improve.

We have, &c,
D. Putrie, 1Wm. Taylob,I Inspectors.

The Chairman, Otago Education Board. P. Goyen, j

SOUTHLAND.
Sib,— Education Office, Invercargill, 20th March, 189 J.

We have the honour to submit our general report on the schools in the Southland
Education District for the year 1890.

Woek of the Yeae. —Of the 111 schools in operation at the end of the year, 105 had been
open for twelve months or over, and each of these was examined in standards. Of the six new
schools established during the year, only two were visited for examination—viz.,those at Mataura
Island and Flint's Bush. The others were of too recent erection to stand the test of a formal
examination. It was found advisable to make a change in the date of the standard examination in
the case of certain schools: and accordingly all the schools in Lake County, as well as those at
Gordon and Ferndale, were visited twice. The total number of examinationvisits made during the
year is thus 119. A large share of time outside of school hours had necessarily to be spent in the
workof examining and valuing the papers handed in by thepupils, and in making out detailed
reports for the information of the Board, Committees, and teachers.

The work of inspection has been fully overtaken. Ninety-eight unannounced visits were made,
and an inspection report on each school was submitted to the Board. One or two schools in
outlying districts were inspected and examined on the same day.

In addition to the time devoted to the examination and inspection of schools, no inconsiderable
portion of the year was occupied in the preparation of standard test cards, in visitingnew districts
with a viewto the establishment of additionalschools, in preparing for and conducting the examina-
tion of pupil-teachers and scholarship candidates, in compiling official statistics, in writing special
reports, in supervising the teachers' examination,and in attending to many other duties incidental
to the inspectorate.

Examination Besui/ts. —The following table exhibits at one view the examination statistics
for the year :—
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The total number of children presented for examination is substantially the same as last year,
the apparent increase being explained by the fact already mentioned, that twelve schools were
examined twice during the year. Of the 5,664- pupils entered for examination in standards, 4,271
were successful, 884 failed, 304 were excepted, and 205 were absent. If excepted scholars and
absenteesareomittedfrom the calculation, the percentage of failures is 17. The averagepercentage
of marks for class-subjects is 55, and the average additional marks 57.

Efficiency.—The Board may be congratulated on the generalefficiency of the schools under
its jurisdiction. Not more than four or five can be cited as being inefficientlymanaged, and these
not so much from want of effort and will on the part of the teachers as from want of ability. A
goodly number are under first-class management, and, while there are all grades, in happily
diminishing numbers towards the bottom of the scale of efficiency, no case of absolute neglect has
come under our observation during the last twelve months. Suggestions pertaining to improved
methods and management are cordially received by teachers, though they are not always readily
and persistently acted on. For example, the mistress of an important school being advisedat avisit
of inspection to teach her classes the simple turnings, at the next appearance of the Inspector gave
the order, " Children, face the window." There are three windows in the class-room !

The frequent and absolute collapse of Standard I. classes at examination calls for special
remark. There is no good reason why every child presented for examination in Standard I. should
not pass; the only requirement is thoroughness. It is to be feared that parents, eager to see their
children pass the First Standard, and forgetful of the handicap they are thereby putting on their
children and on the teacher at future examinations,do not leave the teacher free to act where his
judgment should be frankly accepted.

Methods.—Progress in this direction, though conspicuous in the case of a few teachers only, is
steady, and in a measure general. In not a few schools, however, the teaching is characterised
by a certain aimlessness of purpose and fruitlessness of result, which arise from an evident want
of conscious method such as is evolved from the studied apprehension of the best meansfor securing
given ends. The necessity for an ever-recurring appeal to the first principles of their art, to the
maximsregulating the selection of effective examples and illustrations, to all that gives tone and
colour to their life's work cannot be too strongly urged on all engaged in the cause of education.
Books on method and managementsupply many useful hints, which become valuable in proportion
as they are successfully carried into practice ; but these, good as far as they go, are but poor
substitutes for a systematic study of logic, of mental science, and of the history of education. The
time cannot be far distant when aknowledge of these subjects will be demanded by the Education
Department at the examination for teachers' certificates, which, as issued at present, are a
guaranteefor a certain amount ofknowledge, but next to none for adequate ideas of the foundation
ofknowledge, and for the most improved modes of imparting it.

Management.—What with teaching, supervision and correction of work, register-keeping, and
supervision of pupils during recess, teachers have a very busy day of it. In a well-conducted
school each of these demands on the teacher's time follows the other with unvarying regularity.
We notice, however, with some anxiety, a tendency to cut out the morning and the afternoon
recess, which tendency we consider a grave mistake, for experience has shown us over and over
again that what is lost in timeis gained in intensity of work. There is an endless demandon the
energies of the teacher, especially when he conducts, single-handed, a school of five or six
standards, with infant classes. The infants, as a matter of course, receive the smallest share of
attention ; and this we hold to be an open sore in our public-school system. The evil fruits of this
almost enforced neglect become painfullyapparent in the standard classes, into which thechildren
often import a pernicious legacy of inattention and idle habits. The hand of the infant trainer is
often distinctly traceablefor good or for evil not onljr in the First and Second Standards, but evenin
the ThirdandFourth. As a pleasing contrast to this state of affairs, we note the establishmentand
efficient management of kindergarten classes in both the South and Middle schools. Many
country teachers also, knowiog that in proportion as they cherish or neglect their infant classes
the}- will make or mar their school, supply their pupils with a variety of interesting object-work
calculated to train the intellect through the senses.

Class and Additional Subjects.—These cannot be said to receive adequate treatment in the
schools of this district, being frequently handled, by makeshift methods, and relegated to odd
corners in the time-table. Science and object-lessons are so often taken up in a half-hearted
manner by unaided teachers that we sometimes wish we could recommend their withdrawal from
the list of subjects taught. From teachers of better-staffed schools, however, a more ardent and
exhaustive handling may reasonably be expected ; and, hereafter, the distributionof subjects over a

6—E. Ib.

Classes. Presented. Absent. Excepted.
I

Failed.
Average Age

Passed. of those
thatpassed.

Yrs. m.
Above StandardVI.
StandardVI.

V.
IV.
III.
II.
I.

51
237
600

1,051
1,333
1,220
1,223
3,184

7
25
42
58
36
37

12
50
81

103
39
19

39
175
220
309

74
67

179 14 4
350 13 8
708 12 7
863 11 5

1,071 10 3
1,100 9 3

Preparatory...

Totals 8,899 205 304 884 4,271

* Me; tn of average tge, 11 years 11 months.
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three years' course (see syllabus, regulation 19), which some have overlooked,will be uniformly
demanded. In many schools only a modicum of success has been achieved in the teaching of
history. It is not uncommonly the examiner's lot to put a series of questions to a class with no
better result than a vacant stare from the examinees. It is really astonishing how an interesting
little book like " Blackwood's Short Stories " should be in the hands of a Standard 111. class for a
whole year to so littlepurpose. Again, there is perhaps no part of the school programme to which
interesting objective methods are more easily applicable than to Standard 11. geography, and yet,
to take one example from several, a lesson given by the mistress of an important school consisted
of two or three definitions written on the blackboard, copied by the children in an irregular hand
much too small for the class, learned at home, and repeated next day; this too in a school with
mountain, island, stream., and sea all in view. Singing has received much attention during the
year, and the number of schools in which it is not taught is now very small. In most of the large
schools it is taught with considerablezeal and skill, though some teachers, eschewing the drudgery
inseparable from intelligent training, are content to teach melodies only. The language of the
select pieces of poetry is nearly always well remembered, but the mode of delivery is quite often a
mechanical sing-song, the pupils, taking theircue from the metre, and appearing quiteoblivious that
their modulation is not in keeping with the sense, produce little else than an unmeaning jingle. It
is, of course, far otherwise in schools where only very few selectedpieces are presented for exami-
nation, but where these few, besides being thoroughly assimilated as to matter, are rendered with
natural expression.

Pass-subjects.—Under this head there is little to say. The high percentage of passes gained
vouches in a general wayfor the quality of the work; indeed, success here is so much magnified as
to almost wholly overshadow the importance of class and additional subjects. It may be noted
that during the past year a considerable number of pupils failed in reading through inability to
explain the language used, in their text-books. It is of no avail to use mere synonyms, lists of
which are found at the end of lessons. Pupils should have such a comprehension of the meaning
of words as to be able to use them in more than one setting.

Administration.—During the year the new regulations affecting pupil-teachers have been
brought into operation. Though it seems a hardship that, by regulation of the Board, a pupil-
teacher, after serving it for four years, should, at the expiration of that term, be practically cut
adrift, yet the wisdom of the resolution is abundantlyproved by the skill and experience that these
pupil-teachers, fresh from the better-class schools, carry with them to country districts, more or
less rempte, to which they may be appointed. Headmasters, knowing that the germ of the teach-
ing power of the district is nurtured by them, cannot fail to be deeply interested in the practical
skill and class managementof their trainees.

Most Committees, after an inspection visit, carry out suggested improvementswith a minimum
of delay ; from among many we gladly instance the Committees of West Plains, Dipton, and
Clifton. On the other hand we fear that some are either culpably inert or altogether unsolicitous
of the well-being of the schools under their charge.

In preparing for the standard examinations pupils use one reading-book only. This may be
considered a satisfactory amount in standards higher than the Second, and in all standards in
schools where the teacher is unaided; but in other cases there is ample time to cover more ground.
It is unfair to the children and to the interests of education that a book easily prepared in six
months should be kept in the pupils' hands for a whole year. We are accordingly inclined to
recommend that, in all schools where there are more teachers than one, two reading-books should
be used in Standards I. and 11., of which books one only shall be presented for examination in
spelling and knowledge of subject-matter.

The attendances of pupils at schools, even in the same district and at comparatively short dis-
tances from each other, are sometimes strikingly unequal. The method adopted at West Plains
and at several other schools of giving thepupils cards on which are recorded marks for diligence,
punctuality, and regularity, and on the presentation of which to the teacher, the pupils may claim
remission of punishment, has proved a general incentive to regular attendance.

It has hitherto been customary to re-examine in the work of Standard VI. those pupils who,
having passed this standard, haveremained at school for another year. We venture to suggest that
such pupils should enter on some line of study beyond the work proper to Standard VI., and
that due intimation of the subjects studied be furnished to the Inspector before he proceeds to
examinethe school, so that he may test theprogress made by theseadvanced pupils during the year.

Syllabus.—The vexed question of the syllabus requirements continues to be of all-absorbing
interest in this as in other districts; and numberless maledictionsare showered upon its head.
Meanwhile its provisions must be carried out as best they may by both teachers and Inspectors ;
and, but for several misstatements that have stalked abroad unchallenged, we should be glad to let
it rest. It has been stated unconditionally, on what grounds we know not, that our standard of
efficiency is percentages per se. No statement could be wider of its mark. While we find that
satisfactory percentages usually go hand in hand with intelligent teaching, we always gauge the
quality of the work done at a schoolnot merely by the proficiencyof the pupils, but also, andchiefly,
by the efficiency of the teacher. If, therefore, teachers convert the schoolroom, which should be
the happy home of co-operative effort, into a mere cram-shop, they have themselves to blame.
Their professional reputation is in little danger of waning so long as their teaching is intelligent.
It is to be feared that, while some sincerely complain of the exactions of the syllabus, there are
some also who are not loth t<s join the hue and cry merely to screen their own incompetence.
Again, the charge is often brought against the syllabus that it is so hidebound as to destroy the
teacher's individuality. But surely thisa very loosestatement; for in the invention of new methods,
and in originality of their application, the teacher has endless scope for the exercise of his individual
aptitudes. We have, &c,

Jambs Hbndet, 8.A., ) T
The Secretary, Southland Education Board. Geo. D. Beaik, M.A., f lnsPectors-
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