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Table C.

Present on days of examination. M.—2,463. P.—2,264. T0ta1—4,727.
Absent „ „ M—4l4. P.—369. Total—7B3.

The absentees are accountedfor asfollows : Standard 1., 54; Standard 11., 60; Standard 111.,
53; Standard IV., 41; Standard V., 33; Standard VI., 13. The table of ages is somewhat
deceptive, for it is materially raised by the few old and backward children that are generally
to be found in new school districts. I frequently examined children in the First and Second
Standards, and occasionally in the Third, under seven and eight years of age. It would be
an advantage if the column for ages in the Government schedules required the calculations to
be made to the month of the examination, and not to " July of the current year."

In Table C it will be noticed that I have calculated two percentages of passes, one being on the
number presented, and the other on the number examined. The former is deserving of the more
attention,for I have good reasons for saying that the majority of absentees shirked their examina-
tion through a knowledge of their inability to pass it. In classifying the schools I find the
following: All pupils (24) failed, 1 school; under 10 per cent, of passes, 2 schools; 10 to 20 per
cent., 3 schools; 30 to 40 per cent., 6 schools ; 40 to 50 per cent., 4 schools; 50 to 60 per cent., 16
schools ; 60 to 70 per cent., 15 schools ; 70 to 80 per cent., 8 schools ; 80 to 90 per cent., 7 schools ;
90, but not 100 per cent., 6 schools; 100 per cent., 1 aided school with 9 pupils. I give these per-
centages, in accordance with custom, for what they are worth ; but I would here guard the Board
against judging of the efficiency of teachers and their schools by the ratio of their passes at
'standard examinations. Of course a school with a very high percentage of passes is in a more
efficient state than a school with a very low one; but it by no means follows that the efficiency of
all schools is in proportion to their percentage of passes. To have this so it would be necessary
that all passes in standards should be of equal merit, and, perhaps, that all schools should have
approximate roll-numbers. Thus, ten successful boys in Standard 111. in one school might obtain
70 passes, ten in another school 60, ten in yet another school—if two failures areallowed—so.
All boys pass their standards, yet surely there is no comparison in the work, though each class
shows 100 per cent, of standard passes. With regard to the efficiency of the teacher many things
have to be consideredbesides percentages—amongstothers, how long he has been in the school, in
what state he received it, the length of time the school has been established, theregularity of his
pupils—though, cateris paribus, regularity generally depends on the worth of the teacher—and the
number of failures at the examination previous to the one in hand. As a matter of fact some of
the best schools I examined—schools whose pupils passed well in most subjects and gave the
clearest evidence of intelligent teaching—had from 70 to 85 per cent, of passes. I regret to find
that the " demon percentage" is rampant in this district, and that most teachers seem to think of
little else. They make everything subservient to cramming for a supposed line of examination,
and forget that true intellectual training will bring the most success in the end.

Quality op Passes in Standaeds.—From whatever light I lookupon the examination Imust
come to the conclusion that the result is bad, and that primary education is far from being in a
satisfactory state throughout the district. Of the 1,953passes not more than one-half were strong-
passes. This number would have been far less had I not taken a lenient view, both of the work
of thepupils, and also of Regulation 8 with regard to passing in standards. Thus I frequently
passed children with failures in two subjects. Again, it was no part of my duty to allowFirst and
Second Standard pupils two attempts at their writing and arithmetic, or to explain the meaning of
the terms in a multiplication sum to Third Standard pupils, to enable them to work such sum. Yet
these and other concessions I granted, and I endeavoured by every means in my power to find out
whatpupils really didknow. As I have taught the standardsfrom theiradoption mycards werestrictly
within the syllabus. Of these cards I prepared several sets, and I intended to use more difficult
ones at the large schools than at the small country schools. This idea Iwas obliged to abandon,
for the latter schools were often the best, except at Hawera, Manaia, Aramoho, and Wanganui,
and the cards which were most in favour I most frequently used. In Standard I. too early pre-
sentation was responsible for anumber of failures. Why several almost wholly unprepared children
under seven years of age were presented I am at a loss to imagine, except on the explanationwhich
was sometimes given me—that outside pressure was brought to bear on the teachers. Writing and
arithmetic were in general weak, few of the passes being really good. In this standard teachers
ought to feel quite confident of the ability of their pupils to go beyond the meagre requirements
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